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Chapter 1: Introduction
The media in its various forms has become a pervasive and endemic part of our lives.
Verderer, Klimmet, and Ritterfeld, (2004) contended that the need to use mass media is
irresistible. Wang (2006) noted that the internet has established itself apart from television and
radio as a source of education, entertainment, and general information. In fact, not only has the
media been found to convey cultural and social values ( Lee & Tse, 1994; Tan, 1998; Walker,
1999; Yang, Wu, Zhu., & Southwell, 2004) by inundating us with news, views and exposure to
culture and society, the Internet and other forms of online communications have also become a
fast and effective purveyors of cultural values and views (Melkote & Liu, 2000). Via the
Internet, college students are using computer-mediated media like Facebook and MySpace to
accommodate their social needs. (Junco & Mastrodicasa, 2007). This particular form of
communication that provides people’s social and mass communication needs has set itself apart
from the traditional media such as television and radio. (Wang, 2006). The integration of
entertainment and learning not only plays a role of positive reinforcer for the general audience,
(Slater, 2002) but it also provides sources of entertainment, educational learning and general
information (Singhal, Cody, Rogers, & Sabido, 2004; Singhal & Rogers, 2002). Being
completely free to cross geographical boundaries, and being heavily conducted in English, this
social medium of communication has the potential to influence the exposure to English as a
language in many countries that may not have experienced this access in the past. The results of
this research will not only serve as a basis for English as a Second language educators in Taiwan,
but will provide a better understanding of incorporating various media for their classroom
instruction but also for United State educators to acquire an in-depth understanding of these
possible newcomers (Lee & Devaney, 2007). This study will amplify the apprehension of cross-
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lingual, cross-cultural students that was experienced by these Taiwanese college students and
will assist educators in areas of foreign language instruction and bilingual education to plan
appropriate curriculum and instruction to accommodate their special linguistic needs both
cognitively and social-psychologically.
Background
Since survey participants in the study are college students learning English as a second
language in Taiwan, a brief history associating the relevance of the study will be introduced in
the following section. Thanks to the Chinese government’s re-opening of their doors to the
western capitalists, Chinese students interested in studying abroad are now having American
dreams of their own. These new immigrants’ children represent significant numbers of the
international student population in American universities. Currently, there are more immigrants’
children than ever entering schools everywhere in the United States (Grant & Rong, 1999;
McDonnell & Hill, 1993). We refer to the subjects being investigated throughout the article as
Taiwanese college students studying in the Greater Taipei City in Taiwan. The independent
variables are English language-oriented mass media, mainly television and the Internet’s Social
Media, which would impact our output variable—degree of acculturation. Moderator variables
such as gender, religion, areas of residence will serve as another set of critical variants in the
measurement of its relationship to both input and output variables.
English as a dominant language. In English as a Global Language published by
Cambridge University Press in 1997, Crystal defined the character of a global language as a
language that is being treated as, first of all, an official language for the majority for many
countries; secondly, it should be considered as a priority selection incorporated into the foreign
language curricula for English as a second language students (Crystal, 1997). Not only has the
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language of English touched so many people’s lives, but in the world of literature, the majority
of publications are printed in the English language, according to Lin’s article in her research
paper submitted to Texas A&M University-Kingsville in 1994 (Lin, 1994).
English language brought about changes in language policy in Asia. The language
has brought about dramatic changes in English language teaching policy throughout Asian
countries. Nunan (2003) explored the recognition of the English language as being the priority
foreign language instruction in many countries in Asia, resulting in changes in foreign language
policy. As result, the Japanese education department has also instituted a requirement of three
50-minute lessons per week, training their children in both speaking and listening in English.
Similarly, China, an emerging global economic force, has also established English education as a
compulsory curriculum subject since 2002 and the policy mandates the commencement of
English language education starting at grade 9 and running through grade 11 (Nunan, 2003). This
does not include Taiwan. Through its partnership within the U.S., Taiwan had already
implemented English education commencing at the age of 6 as part of a required foreign
language curriculum (Nunan, 2003). Consequently, not only are Taiwanese students face taking
mandatory English language education classes at such an early age, equivalent to grade 1 in the
United States’ education system, they are also required to take the annual Joint College Entrance
Examination in order to be assessed to enter a desired University in Taiwan. They then take a
one-year mandatory English course their college freshman year (Lo, 2000). While achieving
excellence in the English language seems to be vital for every Taiwanese student whose desire is
to enter a college, the path of acquiring a second language at a proficiency level that is
acceptable in the eyes of English language educators seems to be lengthy and often questionable.
The difficulties in moving down this path are several. Students might encounter cultural
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adjustment difficulties because of the way the English language is being taught in Taiwan.
Repetition and drill approaches to teaching English are being commonly used throughout K1K12 curriculum rather than authentic, meaningful approaches to language teaching. To achieve
language proficiency one must acknowledge that language proficiency impacts acculturation and
acculturation is a function of language proficiency (Clement, 1986). Clement (1986) further
suggested language proficiency functions as an intervening variable that might bring forth selfconfidence, which according to Clement, serves as the most important contextual factor
impacting acculturation in inter-ethnic contact. Finally, language cannot be separated from
culture in that language reflects culture. (Peterson & Coltrane, 2003) Peterson and Coltrane
(2003) further advised that cultural context should be incorporated into the curriculum, and usage
of authentic media tools including television, films, news broadcasts, newspapers, magazines as
well as the menus from restaurants should also be permitted in the design of oral lessons. In
essence, language instruction should be both stimulating and culturally embedded.
The discussion will now to move to the independent variable in the study: first of all, the
impact that media such as television and the Internet have on acculturation; secondly, the impact
language proficiency has on acculturation.
Acculturation through media exposure. Several studies that go back as early as the
40’s to more recent studies affirm the positive relationship between the use of American mass
media and acculturation (Cho, 1957; DeFleur & Graves, 1967; Kim, 1988; Lasswell, 1948;
Richmond, 1967; Wright, 1986). In addition, Nagata (1969) claimed the more exposure that an
individual whose native language is not English has to the host media, the more acculturated that
individual will become, sustains one of the central hypotheses in this paper. This suggestion was
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affirmed by Nagata’s partner Li (2005), one of the most prominent pioneers in the field of
communication for ethnic adaptation at the time.
Reese & Palmgreen (2000) added to this perspective when they investigated United
States Indian immigrants and concluded that the media played a significant role in bridging the
gap in their acculturation process. Moon and Park (2007) further concluded that the media is the
most important variable that influences the acculturation process. Lasswell (1948), DeFleur and
Cho (1957), Graves (1967), Richmond (1967) and Nagata (1969). also claim similar findings.
Before going further, it might be helpful to define “acculturation.” Kim (1979) defined
the acculturation process as a “natural process of adaptation, occurring in and through
communication. Some of the dynamics of the acculturation process were highlighted by other
researchers. For example, Sandowsky and Plake (1992) identified factors that affect the degree
of acculturation with respect to an individual’s views on religion, food, entertainment and on the
use of language. Flege, Munro and Mackay (1995) examined gender and the respective degrees
of acculturation. Finally, Padilla and Perez (2003) found that independent variables such as
gender, religious belief, and residency intervened in their study of media acculturation. Thus, a
person’s first culture will exert some influence on their acceptance of a second culture.
Following this line of thinking, Li’s (2005) work found that someone’s culture provides
an avenue for interaction enhanced by the cross-cultural competencies that exist between the
individuals. Li used the cross-cultural model to describe how the dissemination of information
can be successful or can lead to outright failure. This is known as “cultural bump”, which is
usually experienced whenever there is a misunderstanding. According to Li’s claim, any culture
is learned and never genetic. The author points out that the influence of movies, television and
radio programs played a major role in the diffusion of a culture’s customs, beliefs, and even
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morals between the interacting parties. Cultural diffusion, is, therefore, important in the
development of cultures through the establishment of linguistic equivalents that may be lacking
in the other cultures. Li (2005) concluded that this process of cultural permeation affects
positively the degree of acculturation and that the absence or poor cultural diffusion would affect
the degree of acculturation negatively. Reese & Palmgreen (2000) investigated United States
Indian immigrants and concluded that the media played a significant role in bridging the gap in
their acculturation process. Moon and Park (2007) concluded that the media is the most
important variable that influences the acculturation process. Lasswell (1948), DeFleur and Cho
(1957), Graves (1967), Richmond (1967) and Nagata (1969) also proclaim similar findings.
Research in the area of media acculturation has primarily focused in four domains. First,
there are studies that focus on the promotion of cross-cultural assimilation that can be acquired
through exposure to the host media (Cabasa, 2003; Defluer & Cho, 1957; Kim, 1979, 1984;
Moon & Park, 2007; Peterson, Jensen & Rivers, 1965; Richmond, 1967; Zohoori, 1988). Other
researchers focused on English as a second language (Dao, Lee & Chang, 2007; Gambino, 2001;
Graham & Brown, 1996; Kang, 2006; Kim, 1979; Lee, Sobal & Frongillo 2003; Lee, 2005;
Schumann, 1990; Wang, 2006; Young & Gardner 1990). The third research focus has been the
role of social media (Eaton, 2010; Itakura, 2004; Kang, 2005; Khabilan & Ahmad, 2006; Kim,
2010; Sokol & Sisler, 2010; Wang & Sung, 2009; Ying, 2009; Wang, 2006; Yu, Tien, Vogel &
Kwok, 2010;). The fourth area of research interest has been on mass media as a source of
information (Allen & Hatchett, 1986; Reese & Palmgreen, 2000; Rio & Gains, 1998; Rubin,
1981, 1984).
In addition to the abundance of research in acculturation in media, Jiang, Green, Henley
and Masten (2009) examined the process of acculturation in relation to the acquisition of an

7
English as second language and found that: (1) the more an ESL student is acculturated, the more
the likelihood this student will acquire the second language, (2) there is a clear relation between
understanding a host culture and language (verbal) proficiency, (3) second language acquisition
requires social and affective effort, and (4) acculturation is the most influential factor in second
language acquisition. Interestingly, however, Jiang et al. (2009) pointed out that although the
degree of acculturation did improve speaking proficiency it did not improve the pronunciation in
the second language.
The Proposed Study
This section includes: (1) problem statement; (2) significance and need for the proposed
study; (3) purpose of the study; (4) research questions; (5) research hypotheses; (6) null
hypotheses; (7) definitions of terms; and (8) assumptions of the study.
Problem Statement
Research suggests that extensive exposure to various English mass media in Taiwan is
necessary to support students in learning English as a Second Language with because of its
impact on the degree of acculturation they will gain in their transition into the host culture. There
is, however, limited information supporting this claim based on the particular demographic
population in Taipei, Taiwan. The number of college students from this area of the world coming
to United State colleges is growing faster over the decades; however, little evidence was found
on the language-learning process, enough to support the idea that these particular media will
strengthen and facilitate the process of acculturation for Taiwanese college students learning
English as a second language.
Thus, there is a need to examine the effects of exposure to various English mass media on
Taiwanese college ESL students aged 18-25 and enrolled in their first-year college English
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classes in the foreign language department of four Universities in Taipei City, Taiwan. The
students participated in the study were exposed to at least one of the English mass media, or were
eligible to be included but did not participate.
Significance of the Study
The need for this study stems from four main reasons and concerns. First, there is a
paucity of research conducted in the examination of the statistical relationship between the
influence of the media and the acculturation process, especially as it relates to Taiwanese college
ESL students (Mansfield-Richardson, 2000). The selected demographic in this study, Taiwanese
second-language learners, also demands a more comprehensive exploration as there has not been
sufficient attention given to the understanding of acculturation among this group. Second, little
research has been conducted examining the influence of the media on second language learning
through the acculturation process (Mansfield-Richardson, 2000). Third, the recent research
conducted also lacks any unifying consensus (Lakey, 2003). Finally, there are few research
studies on degree of acculturation influenced by the use of internet provided by the host country
(Melkote & Liu, 2000). Thus, this study will re-emphasize the significance of the culturalmaintaining approach during the process of acculturation advocated by John Berry’s model of
acculturation (Berry, 1980).
Purpose of the Study
The study investigated the degree of acculturation via English media among students
aged 18-25 attending a Taiwanese college in Taipei City, Taiwan. The study adapted the media
part of the Bicultural Involvement and Adjustment Scale for Hispanic-American Youth (BIAS)
designed by Szapocznik in 1980 to assess the fondness for English media by the Taiwanese
students. The ten-level oral language proficiency guidelines established by the American Council
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on the Teaching of Foreign Language (ACTFL) were used to evaluate the participants’ oral
language proficiency in English. The media section from the questionnaire initially designed by
Huang (1993) to elicit the amount of time spent on media per week was replicated. The central
thesis investigated in this study was that there is a clear relationship between exposure to the
media and acculturation among foreign and second language learners.
Research Questions
Three research questions were examined.
1. Is there a statistically significant correlation between English Oral Language Proficiency and
the degree of American acculturation of Taiwanese College ESL students?
2. Is there a statistically significant correlation between exposure to English television media and
the degree of American acculturation of Taiwanese College ESL students?
3. Is there a statistically significant correlation between English social Internet media and the
degree of American acculturation of Taiwanese College ESL students?
Research Hypotheses
Three hypotheses were tested in the study. They were follows:
H1 English Oral Language Proficiency and the degree of American acculturation of Taiwanese
College ESL are positively correlated.
H2 Exposure to genre-specific English television programs and the degree of American
acculturation of Taiwanese College ESL students are positively correlated.
H3 Usage of English social Internet media and the degree of American acculturation of
Taiwanese College ESL students are positively correlated.
Null Hypotheses
The following specific null hypotheses were examined:
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1. There is no statistically significant correlation between English Oral Language Proficiency
and the degree of American acculturation of Taiwanese College ESL students.
2. There is no statistically significant correlation between exposure to English television media
and the degree of American acculturation of Taiwanese College ESL students.
3. There is no statistically significant correlation between English social Internet media and the
degree of acculturation of American Taiwanese College ESL students.
Dependent and Independent Variables
The study investigated the relationship between the following independent and dependent
variables.
Independent variables. There were three independent variables: (a) Oral language
proficiency level, 1-10, as set by the American Council on the Teaching of Foreign Languages,
(b) Number of hours of television watched per week, and (c) Number of hours engaged in social
media per week.
Dependent variable. The dependent variable is the degree of American acculturation as
measured on a Likert-scale survey.
Definition of Terms
Acculturation: The process of becoming familiarized with the host community through
the use of media (Kim, 1979).
Degree of acculturation: Using the Likert Scale of 1 to 5, how does a Taiwanese college
ESL student prefer acquiring second language usage when given the choice of American media
access such as television, newspaper, radio, movie video, or the Internet?
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English as foreign language learners (EFL): Second language learners whose native
language is any other language than English and the English language is the targeted foreign
language to be acquired.
Targeted language (TL): Targeted language refers to the language of English.
Second language acquisition (SLA): This terms refers to English language acquisition.
English as second language learners (ESLs): Learners of a foreign language whose
very first chosen foreign language learning experience is English.
English language learners (ELLs): Language learners of English whose native
language is not English
Media Exposure: Time spent viewing technological devices that deliver information to a
large audience, in particular, television and the Internet.
Genre of Media: refers to first of all, television and secondly, the social media and
exemplifies modern mediums that deliver information about politics, economics, finance,
entertainment and leisure. They are as following;
1. Television: Programs that are aired only in the English language in Taipei, Taiwan.
2. Internet Surfing: Any computer-mediated communication or social media Internet
surfing activities including surfing the Internet for general purposes, communicating either
through MSN, Skype and Facebook with friends whose native language is English as well as emailing with members from the host community whose native language is English.
Assumptions of This Study
This study assumed that English language learners at college in Taipei, Taiwan, who are
proficient in their native language, will have had formal schooling at the K-12 level and will
have been exposed to and completed all their K-12 required English courses before taking the

12
questionnaire survey. Another assumption for the study was participants taking the survey have
never been to the United States of America for formal education.

It also assumed that

participants involved were in the integration stage of acculturation proposed by John Berry’s
model of acculturation (Berry, 1980) in that participants were maintaining their initial identities
and cultural practices but sought out an interest of another culture.
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Chapter 2: Literature Review
This chapter consists of two sections. The first section will address acculturation and
language proficiency by explaining the theoretical framework for these two constructs, followed
by the discussion of the empirical studies pertinent to these variables. Second there will be a
discussion how television and the Internet fit into this study’s theoretical framework; this will be
followed by an examination of empirical studies that address these two variables—in particular,
how television and the Internet have been studied in the context of acculturation and language
learning.
Theoretical Framework on Acculturation
Brown (2007) defined culture as “the ideas, customs, skills, arts, and tools that
characterize a given group of people in a given period of time” (p. 380). A more comprehensive
definition of culture was developed by Díaz-Rico and Weed (2006), who viewed the term as:
The explicit and implicit patterns for living, the dynamic system of commonly agreed
upon symbols and meanings, knowledge, belief, art, morals, law, customs, behaviors,
traditions, and/or habits that are shared and make up the total way of life of a people, as
negotiated by individuals in the process of constructing a personal identity (p. 233).
This definition highlights the fact that culture is a dynamic, instead of static process and is
neither something to be memorized nor a program that can be encoded to dictate behavior (DiazRico & Weed, 2006).
With this concept of culture in mind, several studies contribute to a model of how one adapts
to a new culture. One early study (Redfield, Linton, & Herskovits, 1936) defined acculturation
as the process of adapting to a foreign culture, including changes that take place almost at the
instant when people with distinct cultures make first contact with the host culture (Redfield,
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Linton, & Herskovits, 1936. p. 149-152). In a more recent review, Espenshade and Fu (1997)
found that several significant cross-cultural studies have focused on the psychological adaptation
of these newly-arrived immigrants, as well as their ethnic identities having an effect on their
degree of acculturation (p. 289). Garcia-Vazquez (1995) noted much of the research dealt with
the rendering of a unified operational definition and assessing the appropriateness of the
instrument for acculturation (p. 305). In research of particular interest to this study, Berry (1997)
contends that learners of English language in a pluralistic approach adapt four strategies during
the process of acculturating themselves. They are integration (positive relationship to new and
old), assimilation (relinquishing old, embracing new), segregation (retaining old, rejecting new),
and marginalization (relinquishing old and new) (p.9).
Theoretical perspective on language impacting acculturation. Learning a second
language demands an individual to take on a new identity (Brown, 1980). As a result, one adopts
a new culture; during this process of intertwining language and culture, an adult learning English
as second language can reach his optimal language proficiency level (p. 159). This process is
called acculturation, generally referred to as the act of adjusting to a new culture. The process of
learning a new language while being immersed in a new culture involves cultural conflict and
reconciliation of that conflict in order to come to terms with the host culture This sustains the
investigator of this paper’s claim that Taiwanese students acquiring English language must
undergo this psychological process of cross-cultural experience.
According to Kumar, Trofimovich, and Gatbonton (2008), language and culture are
interconnected. Macintyre and Charos (1996) proposed that communication is arguably the only
way to facilitate second language acquisition. Similarly, the process of language learning itself is
socially and culturally constructed (Graham & Brown, 1996; Norton-Piece & Toohey, 2001;
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Tang, 2006 ). Adding to this premise, Stauble (1981) advised that in claiming a second language,
a learner’s degree of acculturation is affected largely by of his own native cultural influences
(Stauble, 1981, p, 694-696). Schumann’s (1978) acculturation model on second language
acquisition supports Stauble’s contention by asserting that the individual ELL has the choice of
how much to immerse oneself in the mainstream culture in order to take up a new language
while preserving the native culture (Schumann, 1978, p. 34). This explains how closely
intertwining the relationship between culture and language is. Berry (1980) further explained
acculturative strategies which an immigrant experiences on both the individual and group levels;
individual levels include religious beliefs, language proficiency level in both native and the
targeted languages, ages, genders and education, whereas group levels include economic and
social-cultural status. Both Schumann and Berry’s acculturation models allow the investigator to
effectively measure the degree of acculturation of participants as a result of various determinants.
Schumann and Berry’s findings are tightly tied to actual language learning. Additionally,
Gardner (1979) concluded that the success with which an ESL student can achieve linguistically
depends on how much that individual can incorporate cultural elements into the process of
acquiring his second language. This is later confirmed by Keffe & Padilla (1987) in their study
of Mexican-Americans, where they argued that acculturation entails a one-dimensional model in
which an ESL student attempts to integrate completely into the target culture with some degree
of resentment as a result of previous experiences with discrimination by the members of the host
society. It also entails the retention of the native culture’s identity and assumes that the
individual goes through a positive reinforcement, i.e., feeling and attitude are developed
positively toward the targeted culture during the process of acculturation (Keffe & Padilla, 1987;
Lee, Sobal, & Frongillo, 2003). However, Kang (2006) pointed out that the one-dimensional
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model does not allow for maintaining bicultural identities. Schumann’s (1986) acculturation
model included the following social variables: social dominance, assimilation, preservation, and
adaptation, enclosure, cohesiveness and size, congruence, attitude, and intended length of
residence. It also included four affective variables (language shock, culture shock, ego
permeability, and motivation) which affect the quantity and quality of contact that a second
language learner has with the target language community. Schumann argued that “the degree to
which a learner acculturates to the mainstream language group will control the degree to which
he acquires the second language” (p. 334). According to Schumann, however, this claim is only
limited in the context of natural SLA, such as when the learning occurs in an environment
removed from the student’s direct language instruction or where the L2 is spoken. The author of
this proposed study will assume participants going through this process of psychological changes
have a similar amount of motivation and positive attitude. Schumann’s proposition based on
assimilation approach to acculturation contradicts Berry’s acculturation model where the
acculturation process can be bi-dimensional and pluralistic.
Although Garcia-Vazquez, and Schumann called for a total assimilation approach to
acculturation, the theoretical perspectives provided to us by Berry, Sobal, Frongillo, Keffe and
Padilla all contributed to the development of the concept that the acculturation process is bidimensional and pluralistic. However, the author of this study replicated an assimilation
approach throughout the paper which participants selected randomly are assumed to be willingly
and are interested in the learning of the host culture. Regarding this paper’s treatment of second
language acquisition (SLA) in particular, Kim (1977) offered three factors that lead to the
communication skills of a person learning a second language (in this case, English) in a host
country. They are: “language competence, acculturation motivation, and accessibility to host
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communication channels” (p.22) Furthermore, Kim (1976) offered 9 propositions positing the
various degrees to which an immigrant perceives and interacts with the host society. First, the
complexity of perception by an immigrant is largely determined by the interaction that an
immigrant has with the member of the host society. Second, the more of the host society’s media
an immigrant consumes, the more complex an immigrant’s perception of the host society is.
Third, the ability with which an immigrant is able to communicate orally in English with the
member of the host society determines the amount of the communication he produces in
communicating with the local people. Fourth, the more language proficiency an immigrant
possesses, the more exposure to the host media an immigrant would likely pursue. Fifth, the
greater motivation possessed by an immigrant, the greater an immigrant’s participation with the
local people will be. Sixth, an immigrant’s motivation to acculturate himself to the host society
has a positive impact on the amount of media exposure an immigrant engages in. Seventh, the
ability to socialize possesses by in immigrant affects the immigrant’s quality in his interpersonal
communication with the members of the host society. Eighth, the varieties in the media
accessible to an immigrant significantly impact the amount of host media consumed by an
immigrant. Last, perception about the host society by an immigrant not only is largely
determined by English language proficiency, willingness to be acculturated into the host society,
and media’s accessibility; but their perception is also influenced by an immigrant’s personal
media consuming experience and their interpersonal socialization (Kim, 1976. p.9-14.). Kim
(1976) also found that the immigrants with better English command tend to have higher levels of
acculturation. Kim’s (1992) acculturation theory suggests that both personal communication with
the members of the host society and extensive exposure to media creates a subjective view of the
mainstream society in the viewer that coincides with Gerbner’s cultivation theory (1976).
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Gerbner observed that reality is somehow constructed through the viewing of the accessible
media by the host culture. This claim by both Kim and Gerbner coincides with the central
hypothesis the author of this paper intends to convey:

the influence of English language

proficiency with respect to the degree of acculturation of Taiwanese English as second language
learners.
Questions about how an ELL’s language proficiency affects acculturation, however, are
not viewed uniformly throughout the world of researching scholars in the field of cross-cultural
studies. In the next section the investigator will be discussing the empirical perspective on
language proficiency in relation to acculturation. Kim, Berry, Gardner, Gerbner and Schumann
all played important roles in supporting the author’s central idea and they are selected because of
their relevance to the study. In the following section, the investigator will provide empirical
research on oral language proficiency and how it impacts acculturation.
Empirical Perspective on Language Proficiency With Respect To Acculturation
A significant number of empirical studies have focused on the effect of language
proficiency on acculturation based on Kim, Gerbner, Gardner, Schuman and Berry’s
acculturation models. In this section, the investigator will first examine general studies that
include the effect English language proficiency has on acculturation (Dao, Lee, & Chang, 2007;
Jiang, Green, Henley, & Masten, 2009; Gambino, 2001; Clement, 1986; Stauble, 1981; Kim,
1992; Garcia-Vazquez’, 1995).

Second, the investigator will examine studies that focus

specifically on the impact of oral proficiency on acculturation. The critique of the studies will be
reviewed at the end of the section.
Summary of studies. Acculturation was found to be significantly correlated to language
proficiency among Hispanic-English bilingual children (Gambino, 2001). In another study,

19
Clement (1986) showed how the interplay of motivation, individual attitudes and degree of
acculturation resulted in SLA proficiency. Clement adapted interview questionnaires that
assessed students ethno-linguistic vitality, motivation, and attitudes in an attempt to evaluate
their proficiency in spoken English as a second language. It was found that minority group
members exhibited more self-confidence in their skill of speaking English as a second language
and were also judged to be more proficient than members of the majority group. The level of
acculturation measured by the frequency of L2 use and the frequency of contact with L2
speakers was revealed to be functional in language proficiency; however, motivation and
attitudes toward L2 speakers and L2 culture were not significantly correlated to language
proficiency. Thus, in Clement’s study, it is suggested that a relationship exists between the
ability to communicate orally and the amount of cultural knowledge being obtained.
A recent cross-cultural study using 112 graduate Taiwanese students by Dao, Lee, and
Chang (2007) revealed a strong relationship between language proficiency and acculturation.
This study is consistent with the findings of Jiang et al (2009) which found that greater degrees
of immersion in American society leads to higher proficiency in the English language. Jiang,
Green, Henley, and Masten (2009) studied acculturation and English proficiency by examining
an older Chinese-English population. Correlational analyses revealed a strong relationship
between the degree of immersion in the dominant society and proficiency in oral English.
Nevertheless, while speaking proficiency was found to be correlated with acculturation, accents
were not. Stauble (1981) additionally found that an increased use of the English language is
strongly associated with a higher level of proficiency.. Kim’s model adds that the immigrant with
a better English command “may tend to have higher acculturation motivation” (1977, p. 75).
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Critique of studies. Overall, the aforementioned studies showed that English oral
language proficiency affects cross-cultural understandings. However, the cited investigations
have three major limitations. First, the students of Dao et al (2007), Jiang et al. (2009) and
Garcia-Vazquez (1995), had small numbers of respondents. Second, Dao et al. (2007) and Kim
(1997) neglected to provide respondents with standardized English proficiency tests. These
studies assumed all respondents had the same level of English competence. They failed in
distinguishing the impact on acculturation between participants who had little or a great deal of
English proficiency. This proposed study will investigate the relationship between participants’
oral proficiency level based on ACTFL’s Proficiency Guidelines (1999) with respect to degree of
acculturation of Taiwanese college level English as a second language students. Dao et al. (2007)
used respondents from a restricted area which also poses an immediate concern for its
predictability for a larger population.
Several demographic factors, not sufficiently examined in earlier studies, will be
investigated in this study. For example, the degree of acculturation, age, and marital status can
all be important factors in language proficiency. Lee (2005) investigated the relationship of
English proficiency and the degree of acculturation in terms of U.S. media consumption in
Korean immigrants who were residing in Kentucky. The results revealed that the use of the
Korean language over the Internet negatively correlated with acculturation. Those who did not
use English when participating in Internet-based communication, were less proficient in speaking
English than those that used English frequently. Moreover, younger and single Koreans were
more proficient in speaking English than older and married Koreans due to their former higher
levels of U.S. media consumption (Lee, 2005). Thus, this study included the demographic
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variables studied above, such as gender and age, in an attempt to better explain the dynamics
within group selected from this study.
Despite these few faults in the above investigated studies, three strengths in the
aforementioned studies are worth mentioning. First, English language proficiency for the
participating students was measured with standardized tests to determine the effect on the core
English academic performance (Garcia-Vazquez, 1995; Jiang et al., 2009). Also, three of the
studies included dummy variables for gender for better prediction (Jiang et al., 2009; Dao et al.,
2007; Garcia-Vazquez, 1995). Additionally, Clement (1986) and Kim (1997) employed a large
number of participants in the questionnaire which increased their studies’ resulting predictability
and ability to represent. The investigator will gather data from a large sample using the
questionnaire which will capitalize on the strengths of the studies described above. In the
following section, the author will explore, discuss and evaluate the theoretical perspective on
television with respect to acculturation .
Theoretical Foundation on Television and Its Effect on Acculturation
Zohoori (1988) outlined the central theoretical premise underlying the connection
between acculturation and the media:
One salient need of immigrants is to adapt to the host culture…Such adaptation
requires communication skills to establish meaningful social interaction with the
inhabitants of the new culture and to acquire information about norms and
behavioral patterns of the host culture. The mass media are major components of
communication for adaptation and main sources of information about the host
culture (p.105).
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Furthering Zahoori’s contention, Kim (1977) offered 9 propositions positing the various
degrees to which an immigrant perceives and interacts with the host society. The nine
propositions are as follows: (1) The more involvement an ELL has with the members of the host
society, the more complex the acculturation process will be. (2) The more media an ELL
consumes the more complex an ELL’s perception about the targeted society will become. (3)
The more English proficiency an ELL possesses, the greater an ELL’s involvement with the
people from the local society. (4) The more English proficiency an ELL acquires the more
American media an ELL will consume. (5) The greater an ELL’s motivation, the greater the
participation with the host members of the targeted society. (6) The more motivation a nonEnglish speaker has, the more he will choose exposure to American media. (7) The more socially
outgoing an immigrant is, the more chance of success an immigrant has in communicating with
the host members. (8) The more access an ELL has to media, the more time will an ELL spend
on media. Lastly, (9) The perception an ELL holds for the host society is a result of the degree of
language proficiency. These nine propositions are the roots for the arguments throughout this
paper.
Taking the argument a step further, Moon and Park (2007) suggested that different forms
of American media like print, radio, television, and social media, may greatly influence the
acculturation process. By investigating the effect through American mass media, researchers are
able to go beyond a superficial level (Kim, 1977; Lee & Tse, 1994; Walker, 1999). Berger and
Luckmann (1966) claimed social media theories drew upon a socially constructed reality theory
which prompts the creation of one’s subjectivity of reality through the input of various types of
media, and this accounts for ethnic identities, how immigrants perceive themselves as a group in
their host society. Inversely, the cultivation theory developed by Gerbner and Gross (1976), in an
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attempt to assert phenomena resulting from continuous exposure to television, constructs one’s
reality of the world in general and claims that the influence of television had supposed its
predecessors’ religion and education as a form of media and that this had the greatest impact on
their perceived reality and social influence (Gerbner, Gross, Morgan, & Signorielli, 1986).
Thus, the literature brings up some important questions: Which media type or form is
most pervasive? Which is most influential? and, What factors are important in understanding the
media in second-language learning?
A particular focus in the study of acculturation and a central concern of the following
discussion will be the way that English as a second-language users have been influenced by
certain types of media and the extent to which this exposure to the various media has assisted
them in language usage and acculturation. This is an aspect that is dealt with in a number of
studies. For example, in a study of the influence of English media in Japan by Potter and Chang
(1990), the result revealed that “…more people are exposed to the mass media, especially
television; the more they will come to believe that the real world reflects media content” (Potter
& Chang, 1990).
This view refers to the cultivation theory, which also forms an important aspect of the
present research. The cultivation theory argues that, “… cultivation is an effect resulting from a
person's total exposure…to media such as television” (Potter & Chang, 1990). In other words,
pervasive media, such as television, has an impact that is more extensive than merely imitating
and learning to represent other cultures and social norms and expectations (Walker, 1999). In
fact, the cultivation theory argues that exposure to certain types of media actually shapes an
individual’s perception and understanding of reality.
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In sociological terms, this stance refers to the individuals ‘construction’ of reality. This is
referred to as the “cultivation hypothesis” (Potter & Chan, 1990). The Social Construction
Theory, which was propounded by theorists like Berger and Luckmann in their work entitled The
Social Construction of Reality: A Treatise in the Sociology of Knowledge (1966), declared that
“…reality is socially constructed”. This work enabled insight into the ways in which “natural”
aspects of life are seen to be, in reality, socially determined and constructed. As Berger stated:
Social order is a human product, or, more precisely, an ongoing human production. It is
produced by man in the course of his ongoing externalization. Social order exists only as
a product of human activity. Both in its genesis (social order is the result of past human
activity) and its existence at any instant of time (social order exists only and insofar as
human activity continues to produce it) it is a human product (Berger & Luckmann, 1966.
p. 51).
Therefore, theoretical schools of thought, such as the Cultivation Theory and the Social
Construction Theory, are important to the study of this topic of enculturation among foreign
language students and adults, as they serve as a basis for a discussion on the theme of
acculturation. They will also form a foundation for the present study on the media’s effects on
acculturation of Taiwanese adults learning English as a second language. According to Berger
and Luckmann (1996), we rely on external secondary sources, such as television’s news
programs, to seek, retrieve and acquire information, which otherwise lies beyond the existing set
of limitations. Gerbner, (1990) further supported Berger and Luckmann’s claim by specifying
that television plays a role that assists us to understand the world beyond our cultural experiences
and knowledge. In partial agreement with this view of the cultivation theorists is another
prominent social cognitive theorist, Bandura, who assumes that people acculturate themselves
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through various means. He explained that through exposure to the host media, such as television,
one can definitely understand the host country’s culture, because television programs convey
social context and values relevant to culture (Bandura, 2002). Although both cultivation theorists
and social theorists agree that there is an anticipated relationship between media exposure and
acculturation, gratification theorists would argue that viewers choose to watch specific content
programming based on their different and personal needs and desires (Moon & Park, 2007).
The above theories by Bandura, Kim, Gross, Morgan, Signorielli, Gerbner, Zohoori,
Potter, Chang, Berger and Luckmann were chosen because of their relevance to the study.
Having established a theoretical framework, the following section will discuss empirical findings
on television pertaining to acculturation.
Empirical Foundation of Television With Respect to Acculturation
This section will provide a review of empirical research that supports the hypothesis
claimed by Kim, Gerbner, Gross, Morgan, Signorielli and Bandura that media facilitates
acculturation process for ELLs.
Summary of studies. Kim’s survey of 281 Korean immigrants in Chicago revealed that
after analyzing the data, three detrimental elements were found to significantly impact
immigrant's media consumption patterns: (1) language competence, (2) acculturation motivation,
and (3) accessibility to host communication channels (Kim, 1977. P.66). Kim does a more
thorough job of explaining the immigrant’s “information-oriented use of the host media” than his
interpersonal communications behavior, i.e., interacting with actual speakers of the target
language. The explanation is straight forward. Kim asserts that interpersonal communications is
more complex, and more intense than when immigrants read newspapers, watch television, or
listen to radio because they are psychologically involved to a greater degree (p.71). Thus, there is
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a bit of a comfort zone in receiving communication and interpreting it versus actually conducting
two-way communication face to face.
Lan (2007) referenced Albert Bandura’s social cognitive theory of mass communication
as a worthy contribution to the discussion of non-English speakers’ social learning process.
Bandura’s four human abilities “account for our social learning through mass media,” Lan
explains his hypothesis in that immigrants have “more positive attitudes than Americans do” was
backed up by Lan’s own study of 358 university graduate students. Immigrants becoming
acculturated in America, she indicates, come to a better understanding of what an American is
through television advertising. “Learning to consume as an American is an important part of
learning to be an American” (p. 19). In other words, non-English speakers can understand
American culture faster if they choose to view American TV and American TV commercials
( O’Guinn, Lee, & Faber, 1986).
An article by Ryu (1977) entitled “Some Characteristics of Korean Immigrants in the Los
Angeles Area: Initial Perceptions and Mass Media Perceptions” also underlines the important
role of the media, especially television, in the acculturation process. One of the significant
findings from this survey was that the level of social knowledge among survey respondents was
relatively low. The mean score out of a possible ten points was 4.99 (Ryu, 1977. p. 9). Females
were found to be generally lower than males in terms of cultural knowledge.

The above

findings, therefore, place a great degree of onus on the media as an important part of the
acculturation process. The study found that, “Most of the respondents indicated that they
watched television when they had spare time” (p.14). It was also found that the media was used
for information, education and entertainment (p. 14). Television was found to be the most
effective of all the media for entertaining and English language learning (p.14). In this regard,
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one of the central conclusions of the study was that “…mass media like television and
newspapers serve as a surrogate function where immigrants tend to avoid direct contact with
American people and culture” (p.16). Significantly, the study ends with a suggestion that there
should be further research into the relationship between the media and the perception of the host
people and the environment.
While Ryu found some effects of gender in relation to acculturation, Zohoori (1988),
looked at age and time spent in the U.S. as factors. Based on the hypothesis that suggested
foreign children tend to make use of television for education and instructional purposes more
than their American counterparts, and “[t]he results also suggest that the cultivation effects of
television should be stronger among children with shorter periods of residency in the U.S. than
among those with longer periods” (Zohoori, 1988; Lee & Tse, 1994). In fact, Zohoori (1988)
found that foreign children tend to identify with television characters and stereotypes more
strongly than their American counterparts. This implies that age may account for a greater degree
of acceptance of the social and cultural mores and norms via the media, which can be translated
into a more intense degree of acculturation.
Another interesting study that poses a number of questions relating to television and
acculturation is “Daytime Television Talk Shows and the Cultivation Effect among U.S. and
International Students” (Woo & Dominick, 2001). This study examines the proposition that
exposure to daytime television talk shows can lead to the cultivation of negative attitudes and
perceptions of interpersonal relations among students (p. 610). The central hypothesis that is
tested in this study is that there would be a greater cultivation effect with this type of media
exposure on foreign students.
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The Woo study is based on cultivation analysis, which is related to the theme of
acculturation in that it examines the long-term effects of exposure to media, like television. This
form of analysis begins with a determination of patterns of stereotypes that are conveyed in
television content, and then it conducts a survey, which attempts to ascertain how this media
content relates to perceptions and interpretations of the world. The genre of the daytime
television talk show was used as a focus in their analysis, largely due to the increasing popularity
of this media type (Woo & Dominick, 2001. p.610). Therefore, this type of analysis and
theoretical perspective has relevance to the topic of acculturation, as this media type is one that
many foreign adults and children are likely exposed to.
Woo and Dominick (2001) found that foreign students tend to watch more talk shows
than their American counterparts. The study therefore concludes that the influence of this type of
television is more pervasive and influential among foreign students (Woo & Dominick, 2001. p.
611). This has obvious implications for the topic of the present study in that this type of
television has to be considered in order to understand the effects of the media on acculturation.
Critique of studies. The studies investigated above reveals several limitations. These
limitations will be discussed, and ways of accounting for them in the current study will be
explained.
First, the questionnaires used were only written in the English language (Beasley,
Chuang, & Liao, 2008; Clement, Baker, Josephson, & Noels, 2005; Dubreil, Corrie, & Cole,
2002; Kim, 1976; Potter & Chang, 1990; Woo & Dominick, 2001; Zohoori, 1998) and this
qualitative research method posts an immediate concern for students whose second language is
not English. English as second language learners’ ability to correctly comprehend the very
essential nature of the questionnaire itself becomes an immediate problem. This results in
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incomplete questionnaires with inaccurate data. In the proposed study, however, the author will
make use of questionnaires with two language versions—English and Mandarin. This will
provide the participants the opportunity to choose which language they prefer to use in taking
their survey. The rationae is not only to allow the subjects to feel comfortable in responding, but
also to ensure that their responses accurately reflect the participants’ intentions.
Second, in looking at the criterion variables adapted in researche by Ryu, (1977) and
Clement, et al. (2005), TV programs were broadly defined without specifying whether it is news
or a talk show. This utilization of molar independent variables will not result in bringing about
any truly definitive findings.
Third, the smaller sample size of the majority of the aforementioned studies (Ryu, 1977;
Herron, et al., 2002; Woo & Dominick, 2001) resulted in limited statistical value and it
precludes, to a certain extent, any definitive interpretations of the data. Herron, et al. (2002)
adapted a small sample size that limits the generalizability of the data and only one level of
foreign language learners were being studied and tested, which minimizes the fact that other
levels of students with varied proficiency levels might benefit more or less in terms of acquiring
cultural knowledge from media sources. In other words, the sampling size used in the studies
investigated were not large enough to include various permutations and variables that might
apply.
Fourth, the studies investigated chose participants from only one grade of students
(Herron et al., 2002; Zohoori, 1998), because school officials only permitted the researcher to
observe from an appointed educational grade level during data collection. Data collection from
such a limited sample causes statistical validity problems that limit the ability to project findings
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onto a larger population since other grade levels of students might have achieved a much
different result.
Fifth, cited works did not address characteristics of participating respondents’ proficiency
in English language by a validated measuring instrument, which could produce statistically
imprecise data representation. One of the cited works indicated a notable limitation to the study
involving young children which should be taken into account. According to Zohoori (1988), the
characteristics of each of these participating children disclose problems for researchers
conducting data collection of a qualitative-design study. These concerns included children's
perceptual abilities, instability in responding to the questionnaire, and limited ability to express
verbally with language proficiency during an interview, which affected both external and internal
validity (Zohoori, 1988).
In spite of these shortcomings, some strength of the previous studies are worth noting.
First, the results of several studies of the relationship between the media and acculturation were
significant and noteworthy (Beasley et al. 2008; Clement et al. 2005; Herron, Dubreil, Corrie, &
Cole, 2002; Lee, 2007; Kim, 1976; Potter & Chang, 1990; Woo & Dominick, 2001; Zohoori,
1998). Herron, Dubreil, Corrie, and Cole (2002). This earlier research indicated a central finding
that, while books and television were found to play a significant role in the acculturation process
of foreign students, radio and music media did not seem to play the same role. One conclusion
from their findings is that the media is responsible for both cultural and ethnic assimilation and
polarity. More importantly, in terms of the present study, Clement, Baker, Josephson and Noels
(2005) found that media exposure and usage over time showed that the media, by influencing
identity profiles and language confidence, “…could also promote societal-level changes in the
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ethnic composition of the population” (Clement, Baker, Josephson, & Noels, 2005. p. 418). This
suggests a far-reaching effect of media on acculturation and language proficiency.
It is also worth mentioning that the qualitative measurement for criterion variables were
uniformly applied across the studies cited, and the use of media was comprehensive and included
a wide range of aspects, including exposure and media-related needs (Beasley et al. 2008;
Clement et al. 2005; Herron, Dubreil, Corrie, & Cole, 2002; Kim, 1976; Potter & Chang, 1990;
Woo & Dominick, 2001; Zohoori, 1998;).
In addition, the methodology used in the aforementioned studies was fairly
comprehensive and employed a select sample base to extract data via interviews and
questionnaires. The research studies cited above (Herron et al., 2002; Kim, 1976; Potter &
Chang, 1990; Zohoori, 1998) provided an extensive insight into the acculturation process and the
uniqueness of acculturation by specifying both exogenous and endogenous molecularly with
major theories and empirical practices. Their measuring instruments assessing both independent
and dependent variables were clearly defined quantitatively for statistical calculation (Clement et
al., 2005; Ryu, 1977; Zohoori, 1998;). Several studies provided include independent variables
with detailed descriptions for the media’s genre-specific programs. (Herron et al., 2002; Potter &
Chang, 1990; Woo & Dominick, 2001).
In some respects, the present study replicated previous ones by using a qualitative
questionnaire based on a large sampling size to potentially provide the necessary power to reveal
the effect the impact media has on the acculturation into the host culture (Beasley et al., 2008;
Clement, Baker, Josephson, Kim, 1976; Lee, 2007; Noels, 2005; Payne, 2003; Potter & Chang,
1990; Zohoori, 1998). By contrast, the participants in the present study were drawn randomly
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from one university and two colleges across four grade-levels in Taipei suburbs, Taiwan
(Beasley et al. 2008; Potter & Chang, 1990; Zohoori, 1998;).
Furthermore, the uniqueness of the individual’s acculturation process, as a result of
exposure to media, among other factors, is supported by the finding that individual complexity in
the process of acculturation is dependent on various social, sexual, and biological conditions;
such as gender and level of language proficiency. Thus, the constructs examined in this study
included, but were limited to, exposure to the media.
Theoretical Perspective on the Internet (E-Mail, Facebook, Skype, and Internet Music) in
Acculturation
Many recent communication sociology theorists recognize that the process of
acculturation is one that implies a host of complex variables, including the impact of English
television on acculturation, (Beasely & Chong, 2008; Federico & Velez, 1986; Kang & Kim,
1998, Kim, 1976; Lan, 2007; Lee & Tse, 1994; Moon & Park, 2007; Potter & Chang, 1990; Ryu,
1977; Woo & Dominick, 2001; Won & Myong, 1988; Wyers, 1997; Yang & Wu, 2004;
Zohoori, 1988) however, the uses and gratification need for surfing the Internet that eventually
affect the degree of cross-cultural understandings is what is largely being addressed by the
proposed study (Eaton, 2010; Singhal, 1997; Wang & Sung, 2009; Wang, 2006; Ying, Wang,
Sun, & Haridakis, 2009; Yu, Tien, Vogel, & Kwok, 2010) is what is largely being discussed.
Studies in the past have mainly focused on English language learning as a result of the
usage of Internet websites like Skype and Facebook (Kabilan, Ahmad, & Abidin, 2010). The
literature stressing the acculturative motivation, and need, which results in better cross-cultural
understandings with the members of the host society through the use of the Internet are abundant
(Wang, 2006; Wang & Sung, 2009) Studies that specifically emphasize a particular Internet
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device such as e-mail (Itakura, 2004), Internet music, (Beasley, Chuang & Liao, 2008)
Facebook, (Blattner & Fiori, 2009; Kwok , 2010) and Skype in regard to their roles in the
process of cross-cultural understanding, however, are scarce. Despite a thorough investigation,
little research was found on the effectiveness of on-line communication on acculturation of
Chinese students whose native language is Mandarin.
Although researchers in the past have discussed media and acculturation implications
within the framework of gratification theory, recent researchers are starting to use a need-driven
theory, which was first developed to predict media patterns to effectively apply the new social
media devices (Quan-Haase & Young, 2010). According to Katz , Haas, and Gurevitch (1973),
audiences view accessible media as a result of purposeful objectives, and audiences are
consciously choosing the media to accommodate their already-constructed goals (Katz, Haas, &
Gurevitch, 1973, p. 165). Katz et al. (1973) claimed that there are five levels of needs that result
in consumption of media. They are cognitive needs, affective needs, personal integrative needs,
social integrative needs, and tension-release needs. Contrary to the uses and gratification theory
that emphasizes the power choice of the audience over media; Katz’s societal theory which only
focuses on the manipulation by media (Ye, 2005). Katz and Gurevitch’s theory contributed to
this study significantly because it allows the author of this paper to filter out other theories
associated with cognitive-driven media consumption.
A number of scholars have employed this theory to predict the degree of acculturation of
Chinese students using English-oriented Internet devices (Chou, 2001; Kim, 2010; Lee, 2005;
Walker, 1999; Wang & Sun, 2009; Yang, Wu, Zu, & Southwell, 2004) In addition, people use
social network sites (SNS) because of social needs to maintain contact with old friends and to
make new friends (Flanagin & Metzger, 2001; Wang & Sun, 2009; Ye, 2005). As a result,
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college students developed varied dependence on different types of Internet applications (Chou
& Hsiao, 2000). Junco and Mastrodicasa (2007) asserted students of the modern era use Internet,
emails, and social media websites such as Facebook and Skype more frequently compared to
other social groups in the same generation. Chou (2001) claimed students in Taiwan depend
heavily on the Internet when going to college because they often consider this popular social
media device as an important way to interact with the outside world. Chou and Hsiao (2000)
proposed that college students in Taiwan use the Internet as part of their daily routine to get to
know people from other parts of the world which coincides with the investigator’s central claim
that continuous exposure to the Internet might result in increased level of cross-cultural
understanding. Thus, the use of English-oriented Internet devices is supported as a potential
predictor of acculturation for this study.
The aforementioned theoretical perspectives claimed by gratification theorists Katz,
Gurevitch, Haas, Lee, Flanagan, Metzger, Kim, Yu, Tien, Vogel and Kwok lay the foundation in
support of the central claim by the researcher of this proposed paper. They were chosen due to
their relevance. They set the stage for the following empirical section by suggesting substantial
understanding of the host culture could be obtained, not only through the use of television but
also through the use of the modern world’s fastest growing social media, networking.
Empirical Perspective on the Internet (E-Mail, Facebook, Skype, and Internet Music) and
Acculturation
There are several empirical studies which include the effect of the Internet on
acculturation, that have their underpinnings based on the Gratification Theory. In this section,
the investigator will examine some general studies that include the role of the Internet on
acculturation. The critique of the studies is reviewed at the end of the section.
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Summary of studies. Melkote and Liu (2000) investigated the correlation between newly
arrived Chinese immigrants and English media. They found that international students and
scholars often choose the Internet as their preferred device to either browse the web for personal
enjoyment or information-seeking purposes. Melkote and Liu (2000) also concluded that the
Chinese ethnic Internet strengthens the tie for the newcomers with their native Chinese culture.
Their finding suggested that, conversely, exposure to the English Internet will result in an
increased degree of acculturation.

In addition, Lee (2005) investigated the relationship of

English proficiency and the degree of acculturation in terms of United States media consumption
in Korean immigrants who were residing in Kentucky. The results revealed that the use of the
Korean language over the Internet negatively correlated with acculturation. Those that did not
use English when participating in internet-based communication were less proficient in speaking
English than those that used English frequently. Moreover, younger and single Koreans were
more proficient in speaking English than older and married Koreans due to their former higher
levels of United States media consumption (Lee, 2005). Lee indicated that the recent Internet
consumption phenomena; as result of technological advancement, has added another media
channel for acculturation. Lee (2005) conducted research on 700 Korean immigrant participants
with a questionnaire based on a 5-point Likert scale that asked questions on the amount of time
they spent daily on each of the specified four major activities. These four activities were first
characterized by Flanagin and Metzger (2001) as Internet, email, conversation and data
uploading. The response categories were on a 5-point Likert scale: (a) less than 30 minutes, (b)
30 minutes to 1 hour, (c) 1 to 2 hours, (d) 2 to 3 hours, and (e) more than 3 hours (Flanagin &
Metzger, 2001; Lee, 2005).
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Wang (2006) demonstrated that not only was Internet use in the host culture’s language
contributed to the psychological wellbeing of an individual, but also such a factor has significant
weight in the prediction for both depression and happiness. This emotional need-fulfillment
function is defended further by Kim (2010) in a thesis that sought to find the motives that
encouraged Chinese and Korean students to participate in Internet acculturation. According to
the author, the Internet has influenced and changed the way human beings live and interact with
each other. The Internet is seen as a haven for foreign students, to seek solace because of the
emotional uncertainties met in the new environment (Kim, 2010, p.1). This shows that that the
Internet does not only fulfill the informational role, but it also fulfills the emotional needs of the
users. The unlimited information on the web provides immediate responses to the users, thus
enhancing the ease of interpersonal communication with the new society. Kim suggested that
acculturation is not just a process that involves the fixation of the new cultural elements to the
society, rather the sustenance of values that enhance cultural heritage (p. 2).
While studying the possibility of having the virtual learning process, Yu, Tien, Vogel and
Kwok (2010) took into consideration the effects that Facebook has had in the process of
acculturation. They concluded that the practice of engaging oneself in social networking sites
influences the process of socialization, social acceptance, and acculturation. Behavior patterns
and norms coupled with whatever is observed in the videos and print media, has a positive effect
on acculturation (Yu et al., 2010).
Further examining the impact of the Internet, Beasley, Chuang, and Liao (2008) explored
the factors that influence on-line American Music Immersion or AMI in Taiwanese English as
foreign language students. The aim of the study was to ascertain whether and to what extent
immersion and exposure to American music is a positive influence in literacy and vocabulary
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improvement among students. The methodology was centered on the question of which
demographic factors are associated with American music immersion. Another question put forth
was whether AMI was a predictor of changes in the vocabulary level of students, as well as in
their level of life-style literacy.
In order to deal with these central questions, the respondents were asked the following:
How often do you listen to American music? How often do you download American music from
the Internet? How would you rate your familiarity with American music? This investigation was
linked to a website and to a research deign that examined different levels of exposure to
American music. The web site was also designed to test the respondents in terms of learning
activities related to the music. They found that those respondents who were below twenty-nine
years of age were more exposed to music than older respondents. A central finding, however,
was that music immersion alone is “…not a good predictor of vocabulary acquisition or literary
improvement” (Beasly et al., 2008). Another important finding was that a certain minimal
amount of competency in English is needed as a prerequisite to benefit from music immersion.
Those who never or occasionally speak in English were significantly less immersed in American
music than those who somewhat often or frequently speak in English (Beasly et al., 2008. p.41).
Thus, this supports a central premise of this study, that music immersion is not a good predictor
of language advancement.
Another study that looked at the impact of the Internet, focused on motivation for using
web resources. Yang, Wu, Zu and Southwell (2004) used a questionnaire as a measuring tool
whose sampling population was based on eighty-four international students from a university
located in the mid-west United States. The results suggested a strong relationship between the
need to be acculturated and the degree of acculturation. In other words, their study indicated that
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the stronger the motives of the surveyed Chinese students, the higher their rate of using the
United States-based Internet websites. Wang and Sun (2009) added that Chinese students were
motivated to use Internet substantially because of needs to conduct information research for
either personal enjoyment or acculturation needs to become socially involved.
Critique of studies. All of the previously cited research expressed that a substantial
amount of Internet surfing contributed to developing an understanding of the host culture. There
are, however, four limitations among the cited studies.
First, Wang and Sung (2009) applied an electronic questionnaire through an on-line
provider, resulting in unreliable information being collected. Also, since participants in the study
were Chinese students who had stayed in the United States from one to four years, this limited
the study’s scope in predicting effects. Other Chinese students with differing lengths of stays in
the United States might display completely different patterns of Internet consumption.
Second, some studies employed a rather small sample (Yang et al., 2004; Beasley et al.,
2008; Chou, 2001; Kim, 2010). The use of smaller samplings yields greater potential for error
and wide confidence levels, which limit the study’s predictability over a group of unknown
parameters. The investigator will use a larger sample size to avoid errors that result that could
threaten significant findings.
Third, there were no levels of English proficiency measured using a standardized test
(Kim, 2010; Chou 2001; Yu et al., 2010; Beasley et al., 2008; Yang et al., 2004). The
aforementioned studies assumed all students had the same approximate level of English language
proficiency which limits its ability to generalize. Readers have no way of knowing whether the
English proficiency level possessed by each of the participating Chinese students had a direct
impact on the understandings of the host culture through the use of English language-oriented
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Internet. Hence, this study intends to assess whether the English proficiency level will have an
effect on acculturation.
Fourth, Yu et al. (2010) only measured Internet intensity by asking respondent’s
frequency of surfing the Internet via one particular social media, Facebook. Using only one
proxy measure to predict social learning and acculturation outcomes limited its scope to
authentically reflect networking usage patterns.
Despite the lack of certain elements in the cited studies, some strengths are evident. First,
two of the studies effectively adopted a large sampling size (Wang & Sun, 2009; Yu et al.,
2010). In cross-cultural studies that involve questionnaires and interviews, the sample size is the
key component for calculating statistical power and will likely increase the study’s ability to be
generalized to other comparable populations (Lindlof & Taylor, 2002). Second, Kim (2010)
examined acquisition of a new culture from an individual usage pattern of various social media
such as e-mail, instant messenger; and Skype which increases the validity and accuracy of the
resulting prediction. Third, Wang (2006) utilized the standardized Test of English for Foreign
Language (TOEFL) to measure each individual participating student’s language proficiency level
which allowed the study to forecast the direct impact it bears on the understanding of the host
culture. This present study used an adaptation of the The Proficiency Guidelines created by the
American Council for the Teaching of Foreign Languages (ACTFL), as a rubric to measure
participating students’ oral language proficiency in an attempt to arrive at a meaningful
concluding prediction (ACTFL, 1999).
In summary, Chapter 2 provided the theoretical foundation and empirical evidence for
this proposed study examining how English oral language proficiency coupled with English
media television and Internet usage impacts acculturation of Taiwanese college students
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acquiring English as a second language. The following chapter presents a thorough description of
the methodology for this proposed study.
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Chapter 3: Methodology
A non-experimental, causal relational study utilizing multivariate statistics was used to
observe the relationship between each of the independent variables as well as the correlation
among them. This particular research design, that is by many considered to be the most
fundamental structure for social study, enabled the researcher to provide a significant amount of
information needed for easy interpretation (O’Sullivan, Rassel, & Berner, 2003). This particular
method of data collection was chosen for a number of reasons. In general, self–reporting has
been shown to provide the widest range of data and allows for a more comprehensive sample and
respondent base. This enables the analysis of both the central and peripheral variables to be more
inclusive and provide more verifiable results.
Framed Sampling from Population
To conduct this relational study a descriptive research method adapting pre-designed,
self-reporting questionnaires was utilized. This included a convenience sampling method of
handing out questionnaires to a framed sampling size of 210 Taiwanese college students learning
English as a second language. Participating college students were randomly selected from the
National Taipei College of Business and Chung Kuo Institute of Technology in Taipei, Lan
Yang Institute of Technology in Lan Yang County, and Chihlee Institute of Technology in New
Taipei City. A 19-item questionnaire, including questions pertaining to basic demographic
information and how many hours per week a participant spends on television and Internet was
given. Each survey participant received clear instructions and the surveys both in English and
Chinese. The nature of the questionnaire was introduced and explained with detailed instructions
and assurances of confidentiality.
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Convenience Sampling
Convenience sampling is cost-efficient and saves time as the subjects chosen are usually
the ones available right away. It is the most widely used method for collecting ecological data.
Also known as subjective sampling, this method is used to gather data which does not
necessarily represent the population in the current context. It is also applied by biologists in their
line of work due to its ease of usage. The information from a convenience sampling is used to
make assessments about the sample characteristic instead of a formal conclusion. (Marshall,
1996)
Self-Report
The self-report method was used as it was considered to be the most appropriate
methodology to test the central hypothesis of this study. As McDonald (2008) stated in a study
entitled, Measuring Personality Constructs: The Advantages and Disadvantages of Self-Reports,
Informant Reports and Behavioral Assessments, the validity of a measurement device “…refers
to the extent to which it actually measures what it intends to measure. Construct validity, then,
refers to the accuracy of a measurement of the theoretical concept …” (p.1). The advantages of
self-reports as well as informant reports in terms of behavioral assessment are as follows. First,
the individual can provide a great deal of insight and information in a simple five-factor response
model (p.2). Furthermore, self–reports can provide a wealth of data not easily accessed by other
means. “…no one else has access to more information… than oneself, and this information is
rich with motivational and other introspective details that others might not be aware of…” (p.2).
Self-reported questionnaires are also advantageous in that the respondents are likely to be
“…more motivated to talk about themselves than others, and they identify with the questions in
ways that others do not” (p.3). On the other hand, one also has to take into account the fact that,
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“…self-reports are a fallible source of data, and minor changes in question wording, question
format, or question context can result in major changes in the obtained results” (p.3).
There are many potential problems of which the researcher must be cognizant. These
include the fact that self-reports may include biases. Limitations as such will be carefully
discussed in Chapter 5.
Data Gathering Procedure
The framed sampling of this study included the following: 210 Taiwanese undergraduate
students enrolling at four National Accredited College-level institutions in both Taipei City and
County. This was the target group that completed questionnaires. The questionnaire took
approximately 10 minutes to complete.
The pre-designed questionnaire was geared toward eliciting information related to hours
of exposure to the three specified mass media and variables corresponding to the acculturation
level. The questionnaire was divided into three sections - questions about the media exposure per
day and week, acculturation, and other pertinent variables. Behavioral research protocols and
research consent was briefly explained before handing out the questionnaire to participating
students. The project was approved by the required Human Subjects Board before actions
described above proceeded.
Measuring Explanatory Variables Using Interval Numbers
The descriptive statistical calculation was based on hours per viewing of each of the two
mass media avenues: namely; television programs, and the Internet which included Skype, MSN,
e-mailing and any on-line activities that include surfing the American-related websites and any
videos that are both English in language and content. As categorical units broke down to interval
units of how many approximate hours one voluntarily sought out these forms of mass media per
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week, this allowed for a close examination of variations. For example, “How many hours do you
view TV when you want to acquire news?” It should be noted that accessibility to each of these
three English mass media is generally good. Exposure to media included time (total number of
hours per week) spent on the host culture’s English television, and was translated statistically to
the mean and standard deviation with alpha suggested.
Measuring Instrument for the Dependent Variable
Acculturation is considered by many researchers as a process of adapting to the host
culture while, at the same time, giving up one’s original culture, resulting in a substantial amount
of psychological stress (Szapocznik, 1980). Szapocznik proposed that acculturation should be
considered a process where an individual is learning to adapt to the host culture by learning two
sets of rules: those of the original culture and those of the host culture. Szapocznik developed an
instrument aimed at assessing how an individual is adapting to the host culture with multidimensional ways of living in a strange country, that is, with an attitude which is pluralistic and
multicultural (1980). The author of this research study adapted six questions from the Media
Section of Szapocznik’s Bicultural Involvement and Adjustment Scale for Hispanic-American
Youths to measure acculturation levels impacted by exposure to various media. This particular
instrument has proven to be reliable with Cronbach’s alpha: .93 (Hispanicism), .89
(Americanism); test-retest (6 weeks) .50 (H)/.79 (A). The Likert Scale involved ratings of 1-5, in
which scale 1 represented not feeling comfortable and scale 5 indicated feeling very comfortable
at accepting the American music, TV programs, Internet, video and English printed media. Each
of the participants was solicited for their preferences in the usage of language in the media from
their native to the hosting language of English. Respondents were asked to complete hours of
viewing for each of the media accessed. Alpha coefficients were calculated for the different
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subscales. Validation was performed by measuring them against standards established by
researchers in the past, who worked on other acculturation scales.
Most instruments designed to measure acculturation have relied on specific cultural
behaviors and preferences as primary indicators of acculturation. However, feelings of belonging
and emotional attachment to cultural communities have not been widely studied (Kang, 2006).
The items constructed for this study were obtained by modifying items from an Acculturation
Scale. This scale measures individual acculturation as a linear function of the amount of time
that a person has been exposed to the host culture. The study analyzed self-reported behavior
items measured on a five point Likert Scale ranging from 1-5 with an interval orientation for
intended future interpretation. Participants made choices from the least to the most for 7 items
adapted from Bicultural Involvement and Adjustment Scale for Chinese-American Youths
(BIAS) Items on the original Acculturation Scale that was designed to assess the degree to which
a person feels comfortable in their involvement in one culture to the exclusion of the other. In
that study the researchers wanted to study the degree to which a person feels comfortable in each
culture independent of the other (Szapocznik, Kurtines, & Fernandez, 1980). Using a modified
version of the Acculturation Scale allowed for this to happen.
Since acculturation is characterized as a bilinear, multidimensional process, (Miller,
2007, p. 118) it was important to have a measuring instrument that looks at the multidimensional
variables that are being studied in a bilinear way. The instrument that was designed and is
adapted for this study worked well in allowing the researchers to look at the factors that affect
acculturation in relation to both cultures with which the participants identified. Most
acculturation scales are inappropriate for adolescent surveys because they are too long, are not
applicable to differing ethnic groups, or are language-based only (Unger, Gallaher, Shakib &
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Ritt-Olsen, 2002). This scale was adjusted for this reason and was kept short in order to remain
effective with this research sampling.
The researchers came to the conclusion after their study that overall, the questionnaire
was a good fit for their study, but the validity appeared to depend on its use with subjects who
live in a context which appropriately reflects the subject’s biculturalism.
Measuring Instrument for Independent Variable
Respondents completed a revised version of Huang, Bao-Huei’s interview questionnaire
that was discussed in his article “Media use in the acculturation process of Chinese immigrants
in Silicon Valley” (Huang,1993). Using a questionnaire, Huang asked his participants to indicate
hours of exposure to various English mass media. That questionnaire was used in the collection
of ordinal data for this research study. This present study used an adaptation of the American
Council on the Teaching of Foreign Languages (ACTFL) oral language Proficiency Guidelines
(1999) to measure different levels of ability to communicate that each of the participants
possesses. Self-Reported results by respondents were categorized into ten different levels,
specifically, first level being the weakest and the tenth level being the strongest.
Scale of Measurement
To strengthen validity of statistical calculation, an interval scale was used throughout the
process of measuring both independent variables’ hours of exposure to each of the media means,
and for the criterion variables such as the Likert scale measurement of the level of acculturation.
Statistical Tools for Data Analysis
This relational, cross-sectional study included a Multiple Regression Analysis to test the
hypothesis. The use of a multiple regression analysis (MRA) enabled the researcher to compute
the multiple correlation coefficients which indicated the amount of variance in the criterion
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variable Y that is accounted for by the variation in the predictor variable X. On the other hand,
MRA also produced the appropriate F-test. In addition, the coefficient of determination r 2 was
observed based on the set of predictor variables X1, X2, ... ,which were used to explain the
variability of the criterion variable Y. As a result, the combined influence of the interdependence
among each of the independent variables in respect to the observed criterion variable allowed the
researcher to determine which of the media had the most powerful impact for the criterion
variable of acculturation.
Confirmatory factor analysis for each of the independent variables’ significance for
distributional variance was carried out and discussed in detail. Correlations between variables
were performed as well. Each predictor derived from individual analysis represented time spent
on each of these three specific media, with the criterion variable being the acculturation level.
Hours viewing per day and per week with moderators such as ages and gender were included in
each of the analyses presented.
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Chapter 4: Results
This chapter is divided into two sections:
analyses.

descriptive statistics and interferential

Descriptive statistics pertain to the presentation of demographic and other

characteristics that describe the sample in this study. Frequency distributions are presented in
order to provide a profile of the students and measures of central tendency and dispersion were
used to summarize the continuous data in this study. Inferential statistics were run based on
survey responses to address the research questions and test the associated hypotheses.
Descriptive Statistics
Participant demographics. Participant demographic data, including gender, current,
grade, religion, residence, age, and years of formal English training, were examined in order to
provide a description of the sample for the assessment of external validity. Distributions of
demographic data for the participants are presented in Table 1. All of the participants in this
study were mostly Taiwanese college students currently registered with schools and who were
currently residing (99.9%) in the metropolitan area of Taipei. All participants have had at the
least one year of formal English education. The average participant was a sophomore in college
and identified as Atheist. Participants were rather evenly distributed with regard to gender, age,
and years of formal English training.
In summary, many demographic factors play detrimental roles in the investigation of
acculturation and media exposure. (Lee, 2005). To begin with, of the total of 209 survey
respondents, there were 102 men and 109 women. One subject did not identify his or her gender
on the survey. The survey results show that the largest grade was mainly sophomore students
(69.4%) Also, the majority of the students as were reported Buddhists and Atheists.
(38.5%+49.3%=87.8%) Also, all respondents 99.9% had at least one year of Formal English
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training and the sampling being spread out mostly with ages between 19 and 20 (66.5%).
Table 1
Distribution of Categorical Demographic Variables for Entire Sample (N = 209)
Demographic Variable
n
%
Gender
Male
102
49 %
Female
106
51 %
Missing
1
-Total
209
100%
Current Grade in School
Freshman
Sophomore
Junior
Senior
Total

29
145
27
8
104

13.9 %
69.4 %
12.9 %
3.8 %
100 %

Religion
Christian
Protestant
Buddhist
Muslim
Atheist
Missing
Total

19
5
79
1
101
4
209

9.3 %
11.7 %
38.5 %
0.5 %
49.3 %
-100%

Area of Taipei in which Reside
Taipei County
Taipei City
Missing
Total

114
88
7
209

56.3 %
43.6 %
-100%

30
88
49
39
3
209

14.6 %
42.7 %
23.8 %
18.9 %
-100%

55
50
35

28.6 %
26.0 %
18.2 %

Age
18
19
20
21
Missing
Total
Years Formal English Training
1 year
2 years
3 years

50
4 years
Missing
Total

52
17
209

27.1 %
-100%

Distributional characteristics of variables central to analyses. All variables included
in the hypotheses were examined to describe the distribution of responses by the sample. These
variables included the ACTFL Language Proficiency Self-Rating Score, BIAS Acculturation
Score, Total Hours of TV Viewed, and Total Hours of Internet Used. Categorical variable
distributions are presented in frequency tables and measures of central tendency are used to
describe the distributions of continuous variables. Descriptive data for categorical variables is
presented in Table 2 and descriptive data for continuous variables is presented in Table 3. For
descriptive data for continuous variables by item, see Appendix F.
Table 2
Descriptive Statistics for Categorical Variables for Entire Sample (N = 209)
Variable
n
%
ACTFL Score
Novice-Low
42
20.1 %
Novice-Mid
59
28.2 %
Novice-High
34
16.3 %
Intermediate-Low
28
13.4 %
Intermediate-Mid
18
8.6 %
Intermediate-High
11
5.3 %
Advanced-Low
10
4.8 %
Advanced-Mid
7
3.3 %
Advanced-High
0
0.0 %
Advanced-Superior
0
0.0 %
Total
209
100%
BIAS Score
2
3
4
5
6
7

44
21
27
30
42
10

21.1 %
10.0 %
12.9 %
14.4 %
20.1 %
4.8 %

51
8
9
10
Total

24
5
6
209

11.5 %
2.4 %
2.9 %
100%

Table 3
Descriptive Statistics for Continuous Variables for Entire Samples (N=209)
Variable
Mean SD
MIN MAX
MED MODE
SK
Hours TV
36.42 38.78 0.00 234.00
22.00 0.00
1.61
Hours Internet 54.95 64.59 0.00 554.00
41.00 0.00
4.23

KT
3.25
24.85

Data screening. Data screening revealed missing data for five of the six demographic
variables measured (see Table 1). There was no missing data for the primary variables examined
in this study. Data were screened to determine the appropriate statistical tests to examine
hypotheses. Given that each hypothesis will assess a bivariate relationship between either two
ordinal variables or between one ordinal variable and one ratio variable, non-parametric
statistics, specifically the Spearman correlations appeared warranted.
Spearman correlation is a non-parametric test, and there are no parameters placed on the
distribution of scores (the data does not need to be normally distributed).
assumptions, however, that must be met to ensure a valid result:

There are two

(1) independence of

observations and (2) variables measured on ordinal, interval, or ratio scales.
There is no indication that participant’s scores had any influence on one another, so that
independence of observations was assumed. The scales included in the analyses consisted of
ordinal (ACTFL and BIAS scores) and ratio (Total Hours TV Viewed and Total Hours Internet
Used) data. As such, the decision to proceed with Spearman correlations was confirmed and no
transformations or alterations of the data were necessary.
Inferential Analyses
Analysis of hypotheses.

52
Hypothesis 1. Hypothesis 1 predicted that a significant association would be found
between ACTFL Language Proficiency Self-Rating scores and BIAS acculturation scores. This
hypothesis was supported.
Spearman correlation was used to test this hypothesis, as the analysis sought to determine
the relationship between two ordinal variables. A significant, moderate to large, positive
Spearman correlation was found between ACTFL and BIAS scores, ρ = .44, p < .001. This
result indicates that as ACTFL scores increase, scores on the BIAS will also increase.
Hypothesis 2. Hypothesis 2 predicted that a significant association would be found
between BIAS acculturation scores and Total Number of TV Hours Viewed. This hypothesis
was supported.
Spearman correlation was used to test this hypothesis, as the analysis sought to determine
the relationship between one ordinal (BIAS score) and one ratio (Total Number of TV Hours
Viewed) variables. A significant, small to moderate, positive Spearman correlation was found
between BIAS scores and Total Number of TV Hours Viewed, ρ = .17, p = .012. This result
indicates that as BIAS scores increase, Total Number of TV Hours Viewed will also increase.
Hypothesis 3. Hypothesis 3 predicted that a significant association would be found
between BIAS acculturation scores and Total Number of Internet Hours Used. This hypothesis
was not supported.
Spearman correlation was used to test this hypothesis, as the analysis sought to determine
the relationship between one ordinal (BIAS score) and one ratio (Total Number of Internet Hours
Used) variables. The relationship between these variables was not significant, ρ = - .10, p =
.150. This result indicates that BIAS scores do not have a significant systematic impact on Total
Number of Internet Hours Used.
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Confound Testing. A series of correlations were run to determine whether there were
significant relationships between the demographic variables measured in this study and the
variables central to the hypotheses. If a demographic variable was significantly related to both
variables in a hypothesis (assessed by bivariate correlation), then it was considered a potential
confound. Once potential confounds were identified, they could be statistically controlled by rerunning the primary bivariate analyses, but separately, by levels or categories of the potentially
confounding variable(s).

This method could identify potential moderating effects of the

demographic variables.
Point biserial correlations were run when one variable was on an interval or ratio scale
and one was a nominal dichotomous variable. Gamma coefficients were used when one variable
was on an ordinal scale and one was a nominal dichotomous variable. Cramer’s V was used
when one variable was on an ordinal scale and one variable was nominal with more than two
categories. Kendall tau-b was used when variables included either two ordinal scales or one
ordinal scale and one interval or ratio scale. Finally, Eta coefficients when used when one
variable was on a nominal scale and the other was on an interval or ratio scale. See Table 4 for
correlations among demographic and primary variables.
Table 4
Correlations among Demographic and Primary Variable (N = 209)
Variable
ACTFL
BIAS
TV
Inter
Gender
.14
.20*
.07
- .11
Grade
- .10
- .10
.06
- .03
Religion
.21
.20
.25
.25
Residence
.15
.04
.09
.08
Age
- .25**
- .19**
- .12*
- .08
Yrs Eng
.37**
.23**
.28**
.10
Assessed by a combination of Point biserial, Kendall’s tau-b, Gamma, Cramer V, and Eta
correlation coefficients
Significant correlations are indicated by * (p < .05) and ** (p < .01).
As shown in Table 4, Years of Formal English Training was related to Total Hours of TV
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Viewed, ACTFL scores, and BIAS scores; however, these relationships would be anticipated, as
years of English training would expectedly increase proficiency and use of the language, as well
as acculturation. As such, Years of Formal English Training was not considered a potentially
confounding variable. Similarly, Age was related to Total Hours of TV Viewed, ACTFL scores,
and BIAS scores. In contrast to Years of Formal English Training, however, Age would not be
inherently related to proficiency and use of the language and acculturation.

Given the

relationship between Age and these primary variables, Age was statistically controlled by rerunning the applicable primary bivariate analyses (H1 and H2) separately for each Age range.
Four Spearman correlations were run to assess the relationship between ACTFL and
BIAS scores by range of Age. Specifically, correlations were run for (1) Age 18, (2) Age 19, (3)
Age 20, and (4) Age 21. Results revealed that significant, relatively large, positive Spearman
correlations were found between ACTFL and BIAS scores for individuals ages 19 (ρ = .46, p <
.001) and 21 (ρ = .53, p = .001), but significant relationships were not found for individuals ages
18 (ρ = .18, p = .331) and 20 (ρ = .19, p = .18). These results indicate that the association
between ACTFL and BIAS scores was moderated by Age.
An additional four Spearman correlations were run to assess the relationship between
BIAS scores and Total Hours TV Viewed by range of Age. Specifically, correlations were run
for (1) Age 18, (2) Age 19, (3) Age 20, and (4) Age 21. Results revealed that a significant,
moderate, positive Spearman correlation was found between BIAS scores and Total Hours TV
Viewed for individuals aged 19 (ρ = .29, p = .006), but significant relationships were not found
for individuals ages 18 (ρ = - .11, p = .574), 20 (ρ = .25, p = .086), or 21 (ρ = - .22, p = .168).
These results indicate that the association between BIAS scores and Total Hours TV Viewed was
moderated by Age.
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These findings, overall, indicate that the associations described in Hypotheses 1 and 2 are
conditional and moderated by age.

Conclusion
As result of the revealing data reported from the student demographic survey and the oral
proficiency survey that suggested first of all, exposure to host television by Taiwanese students
was statistically significant higher than those students that only had little or none exposure to the
host TV in relation to acculturation. Secondly, more English language proficiency an individual
student possessed, more acculturation effect is revealed compared to those that only had minimal
English proficiencies. Thirdly, internet usage only had a little effect on acculturation. The
independent variables exposure to television along with internet usage was examined in relation
to language proficiency and the impact they have on acculturation. The study concludes with
investigation that both exposure to TV and language facilitate understandings of host culture for
those Taiwanese college students.
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Chapter 5: Discussion

This final chapter will tie together the research findings and analysis in the previous
research, in light of one hypothesis at a time. Following this will be a discussion of limitations of
this study and implications for further research in the area of social media and language
acquisition.
The findings of this study provide empirical support for our efforts in establishing the
hypothetical ground. The conclusion derived from this study is that the substantial exposure to
cross-cultural use of mass media such as T.V., can not only lead to more meaningful
understandings of the host culture, but can also facilitate the of acquisition of a second language.
Oral Proficiencies Impacting Acculturation Positively
Discussion of Hypothesis 1: Oral proficiency. The first research hypothesis stated that
there is a statistically significant relationship between oral proficiency and acculturation for
Taiwanese college students. The score from the self-reported ten-level rating scale recommended
by ACTFL, (American Council on the Teaching of Foreign Language) was used to measure how
well a Taiwanese college student communicates orally. The finding by using four Spearman
correlations to assess the relationship between ACTFL and BIAS scores by range of Age
revealed interesting results. Specifically, correlations were run for (1) Age 18, (2) Age 19, (3)
Age 20, and (4) Age 21. Results revealed a relatively large, positive Spearman correlations
between ACTFL and BIAS scores for individuals ages 19 only (ρ = .46, p < .001) and 21 (ρ =
.53, p = .001), but significant relationships were not found for individuals ages 18 (ρ = .18, p =
.331) and 20 (ρ = .19, p = .18). These results indicate that the association between ACTFL and
BIAS scores was moderated by Age. The findings remain consistent with previous researches
(Clement, 1986; Dao et al., 2007; Jiang et al., 2009; Kim, 1977; Stauble, 1981). Both Clement
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(1986) and Kim (1997) employed a large sampling in their questionnaire-based studies , which
increased the studies' resulting predictability and ability to represent a strong association between
language proficiency and acculturation. Garcia-Vazquez (1995) and Jiang et al. (2009) who
adapted standardized tests to measure students' language proficiency revealed similar results
Jiang et al. (2009) tested a smaller group of 49 Chinese international students in his correlation
study which suggested increased language proficiency positively impacts the amount of
knowledge of the host culture.
Referring back to the Gardner acculturation model (1979) brings further clarity to the
findings here. Garner suggested that the success which an ESL student can achieve linguistically
depends on the amount that individual can incorporate cultural elements into the process of
acquiring his second language. According to Gardner's socio-educational model (1979), an
individual creates an optimal language environment when he also understands the culture context
of that language.
Affective Consequence as Result of Exposure to Host TV
Discussion of Hypothesis 2: Television. The second research hypothesis suggested that
there is a statistically significant relationship between

hours of host TV consumed and

acculturation. The acculturation scores index was adapted in accordance with the work of
Szapocznik (1980), which had an index measure which was derived from asking students hours
of exposures to media devices in the media section of the Bicultural Involvement and
Adjustment Scale for Hispanic-American Youths to measure acculturation levels impacted by
exposure to various media. The current study showed that there is a statistically moderate
correlation which was moderated by age. Results revealed that a significant, moderate, positive
Spearman correlation was found between BIAS scores and Total Hours TV Viewed for
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individuals aged 19 (ρ = .29, p = .006), but significant relationships were not found for
individuals ages 18 (ρ = - .11, p = .574), 20 (ρ = .25, p = .086), or 21 (ρ = - .22, p = .168). The
finding coincides with previously published researches (Kim, 1976; Herron el at., 2002; Potter &
Chang, 1990). However, Lee (2006) had similar finding that reported age was not significantly
correlated with respect to acculturation but served as a moderator.
In addition to being supported by earlier research studies, the result of the present study
corresponds with social cognitive theory of mass communication. Bandura (2002), in his theory
of mass communication, suggested that through exposure to media devices such as television,
one can definitely gain understanding of the host culture. The finding can be also linked to Kim's
(1977) findings that in the learning of the second culture, the access to media devices for
students learning second language, impacts the amount of knowledge a student will acquire in
regard to the host culture.
Discussion of Hypothesis 3: Internet. The third research hypothesis stated that there is a
statistically significant relationship between internet usage and acculturation. Spearman
correlation was used to test this hypothesis, as the analysis sought to determine the relationship
between one ordinal variable (BIAS score) and one ratio variable (Total Number of Internet
Hours Used). The relationship between these variables was not significant, ρ = - .10, p = .150.
The present study contradicts this hypothesis; however, there are factors that could have
influenced the degree of acculturation, such as gender, residency at the time of receiving English
training, and religion (Padilla & Perez, 2003). Also, according to Zohoori (1988), a qualitativedesign study involving young adults, particularly children, discloses problems such as limited
ability to respond to survey questions due to low language proficiency, or inability to
comprehend the questions completely, which affected both external and internal validity of the
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final result. On the other hand, studies in the past have mainly focused on English language
learning as a result of exposure to internet websites like Skype and Facebook (Kabilan et al.,
2010). In addition, literatures that specifically emphasize a particular internet device such as
email (Itakura, 2004), internet music, (Beasley et al., 2008) Facebook (Blattner & Fiori, 2009;
Kowk, 2010) and Skype in regard to their roles in the process of cross-cultural understandings
are scare. Nevertheless, Beasley et al. (2008) found that insufficient language proficiency might
throw off results. A young person might, for example, make extensive use of the internet, but
their limited English proficiency makes acculturation unlikely or minimal.
In addition, the usage of the internet could be linked to the social need to integrate with
the society. Katz et al, (1973) argued audiences of media have the purpose to use the media as
result of affective and social-integrative needs. There are a number of studies which have
employed this theory because of social need that young people often have for maintaining
contacts with their friends (Flanagin & Metzger, 2001; Wang & Sung, 2009; ye, 20e05). Chou
(2001), revealed that Taiwanese students often use the internet as a way of interacting with the
outside world. Chou and Hsiao (2000) proposed similar findings, which supported the potential
prediction of the third hypothesis of this study. Thus, this hypothesis might be pursued further,
with an eye towards acculturation, but controlling for language proficiency.
Limitations of the Study
This investigation has a few limitations despite it giving statistical support for two of the
hypotheses. First, students who participated in the study were mainly from sophomore grade; a
different outcome might have resulted had the sampling been more evenly distributed throughout
four grades of students.

Second, the fact that students were selected only from Taipei's

metropolitan area might have affected the outcome of the study. Lastly, at the beginning of this
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investigation, data and literature were scarce with respect to the effects of the internet on
acculturation; thus, resources were very limited in the preliminary, hypothesis-forming stage of
this study. The hope is that future studies will reveal more conclusive findings on the effects of
the internet with regard to acculturation.
Educational Implications
Several implications arise as result of this investigation. First, previous results that had
focused on the media's influence on the degree of acculturation revealed macro-discoveries about
either television influence or English language proficiency on cross-cultural understandings
(Kim, 1977; Lan, 2007; Woo & Dominick, 2001); but only limited attention had been given to
effects of internet usage. Although the current research does not support the continued usage of
internet social media leading to increased understanding of the host culture, research on oral
proficiency with respect to acculturation remains very limited. Thus, both qualitative and
quantitative data from this study serve as important and interesting groundwork for future
research. Secondly, given the supportive results derived from both hypothesis one and two,
administrators and educators might use the findings of this study as consideration to incorporate
a meaningful, authentic in-class television program that reflects authentic teaching of the cultural
aspect of language (Peterson & Coltrane, 2003), and encouraging the use of educational social
media that expands students learning outside of the classroom.
Direction for Future Research
This study provides comprehensive feedback to the research questions (1) Is there a
statistically significant correlation between English oral language proficiency and the degree of
acculturation of Taiwanese College ESL students?

(2) Is there a statistically significant

correlation between exposure to English television media and the degree of acculturation of
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Taiwanese college ESL students? and (3) Is there a statistically significant correlation between
English social internet media and the degree of acculturation of Taiwanese college ESL
students? At the conclusion of this study, all have not yet been answered in either the United
States or Taiwan. No research yet has included three affective independent variables in one study
on acculturation. The study suggests both exposure to television and oral proficiency are related
to the degree of cross-cultural understandings but not the internet exposure. Although
participating students from the four Taiwanese colleges in the metropolitan Taipei area at the
time of completing the questionnaire survey had had 1-4 years of English course training,
outcomes might have been different if all participants across the 4 grades had a uniform length of
English training. In addition, the English courses offered at the mandatory first-year level at each
of these colleges might have had a different set-up and syllabus from each other, which might
have produce different language proficiency attainments as result of diversified curriculum and
instruction. Although the current study provides an overall comprehensive groundwork for crosscultural examination resulting from viewing host TV and increased language proficiency,
additional studies are still needed to add to the literature in the area of social-media networking
in relation to the facilitation of English language proficiency. In the future, researchers are
recommended to continue to explore the findings of this research by addressing the following
questions:
1) Do social media such as Facebook and Skype facilitate the understanding of the host
culture?
2) Does exposure to a specific-genre program such as CNN news broadcasting program
help to improve pronunciation aspect of the spoken language?
3) Does exposure to TV encourage students of second language learning to interact with
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the host members?
4) Does the acculturation process take place at the time when an ESL student first
encounters second language learning?
5) Does the acculturation process take place most noticeably when one’s language
proficiency reaches the higher levels?
6) Is there a difference in degree of acculturation between a student with limited
language proficiency and a student with high level of language proficiency?
7) Is there a statistical significant difference between ESL students learning at the
Metropolitan College from those learning the new language in a more rural area?
Conclusion
This investigation scrutinized affective factors impacting the degree of acculturation for
Taiwanese college students in the metropolitan area of Taipei City. The exposure to the host
television not only facilitates the learning of the language, but it also incorporates cultural
elements in authentic acquisition of the second language (Li, 2005; Lan, 2007). The effect of
social media usage, however, remains inconclusive and requires additional research efforts. The
current findings with regard to exposure to host television and oral language proficiency
impacting a second language learner’s cultural knowledge remains intact and consistent with
recent studies. Communication is a way to facilitate second language acquisition (Macintyre &
Charos, 1996) and the process of language learning itself is socially and culturally constructed
(Graham & Brown, 1996; Norton-Piece & Toohey, 2001; Tang, 2006). The benefits arising from
incorporating authentic learning from host TV programs and the oral aspect of the spoken
language are related to the real understandings of the host culture as well as offering outside-ofthe-classroom knowledge that is indispensable to not only current administrators and educators

63
of foreign language, but to students who are ready to embark on optimal second language
acquisition. (Brown, 2007).
APPENDIX A. Statistical Table
Hypotheses
H1: English Oral
Language Proficiency as
measured by the American
Council on the Teaching of
Foreign Languages
Guideline for Oral
Proficiency (ACTFL-Oral
Proficiency Guideline)
significantly and positively
predicts the degree of
acculturation as measured
by BIAS of Taiwanese
College ESL students aged
18-25
R1 To what extent is there a
statistically positive
correlation between (a)
English Oral Language
Proficiency as measured by
the self-reporting
questionnaire based on 10
groups outlined by the
American Council on the
Teaching of Foreign
Languages for Oral
Proficiency and the degree of
acculturation of Taiwanese
College ESL students aged
18-25 as measured by the 19item questionnaire adapted
from the Bicultural
Involvement Adjustment
Scale.

H2: Exposure to English
TV media as measured by
hours of viewing per week
significantly and positively
predicts the degree of

Variables
Dependent variable:

Scale
Ordinal

Degree of acculturation as
measured by the Bicultural
Involvement and Adjustment
Scale (BIAS) Szapocznik, J.,
Kurtines, W.M., &
Fernandez, Tatjana. (1980).
Independent variables:
Ordinal
(a) English oral language
proficiency as
measured by American
Council on the
Teaching of Foreign
Languages Guideline
for Oral Proficiency.
The 10 groups are
novice low, novice mid,
novice high,
intermediate low,
intermediate mid,
intermediate high,
advanced low,
advanced mid,
advanced-high, and
superior.

Dependent variable:

Ordinal

BIAS scale
Independent variable:

Ratio

Statistic

Because the
predictor is a
nominal variable
with ten levels, nine
dummy variables
will be created,
each of them
comparing each
level of proficiency
to the first level
(novice low). Then,
the dummy
variables will be
entered into the
regression equation
in the first step as
control variables.
Spearman's Rho is
used to exam the
correlation if they
are to be correlated

Exposure to English
TV media as
measured by hours
of viewing per
week will be
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acculturation as measured
by BIAS of Taiwanese
College ESL students aged
18-25 after controlling for
English oral language
proficiency (ACTFL).

entered into the
regression equation
in the second step;
The R2 change and
its significance will
be reported.

Exposure to English TV
media as measured by hours
of viewing per week
Control Variable:
ACTFL

Hypotheses
H3: Surfing of English
social Internet media as
measured by hours of
surfing per week
significantly and positively
predicts the degree of
acculturation as measured
by BIAS of Taiwanese
College ESL students aged
18-25 after controlling for
English oral language
proficiency (ACTFL).
R3 To what extent is there a
positive statistical significant
correlation between (e)
surfing of English social
Internet media as measured
by hours of surfing per week
and the degree of
acculturation of Taiwanese
College ESL students aged
18-25, as measured by the
self-reporting 19-items
questionnaire survey adapted
from the Bicultural
Involvement Adjustment
Scale.

Variables
Dependent variable:
BIAS scale
Independent variables:
•

•

•

•

Exposure to English
TV media as measured
by hours of viewing per
week
Exposure to English
video-DVD media as
measured by hours of
viewing per week
Reading of English
printed media as
measured by hours per
week
Surfing of English
social Internet media as
measured by hours of
surfing per week

Control Variable:
ACTFL

Scale
Ordinal

Statistic
Surfing of English
social Internet
media as measured
by hours of surfing
per week
will be entered into
the regression
equation in the
fourth step; The R2
change and its
significance will be
reported.
Utilizing Simple
regression analysis
to reveal effects of
language oral
proficiency on
acculturation.
Any possible
violation of
underlying
assumptions such as
multicollinearity
and correlated error
terms will be
examined by
checking the VIF
statistic and DurbinWatson test.
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APPENDIX B
BEHAVIORAL RESEARCH INFORMED CONSENT
Title of Study: Impacts of Language Oral Proficiency, Television and Internet on Acculturation
of Taiwanese Adult University Students

Principal Investigator (PI):

Huang Yu Lin
College of Education
(586) 404-2842

Purpose

You are being asked to be in a research study of the relationship between weekly exposure to
media and the degree of acculturation by Huang Yu Lin, a PHD candidate from the College of
Education, Wayne State University, Detroit, Michigan, U.S.A. because you are either a
university or college student in Taipei, Taiwan whose native language is Mandarin Chinese. This
study is being conducted at Wayne State University, Detroit, Michigan, U.S.A and subjects used
in the study will be randomly selected from the National Taipei College of Business, China
college of Technology and Science, Chi-Lee College of Technology, Lan-Yan College of
Technology in Metropolitan Taipei area in Taiwan. The number of participants to be selected
randomly for this study are two hundred and twenty. Please read this form and ask any questions
you may have before agreeing to be in the study. A self-reported test, based on the American
Council on the Teaching of Foreign Language’s oral language guideline will be administered
along with a questionnaire surveying time spent on TV and Internet to deterismine the possible
relationship existing among factors described.
In this research study, we are studying the impact of time spent watching English TV as well as
surfing the Internet on cultural understanding. The ability to speak English will also be examined
in relation to cultural assimilation.
Study Procedures
If you agree to take part in this research study, you will be initially asked to provide basic
personal information such as your gender, religious belief, area of residency, ages and completed
formal English training or courses followed by twelve questions (question 6-17) about weekly
media consumption and at the end questions 18-19 will ask how much do you enjoy watching
English media programs as assessed by the Likert Scale 1-5. This part of the questionnaire
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survey will take about 12 minutes. Lastly, you will be taking a self-report, oral proficiency
assessment adapted from the American Council on the Teaching of Foreign Languages to
determine your level of English oral proficiency and you will be assigned one of ten levels;
novice low, novice mid, novice high, intermediate low, intermediate mid, intermediate high,
advanced low, advanced mid, advanced high or advanced superior. This test will only require
10-15 minutes of your time. You will not be required to state your name, telephone number or
any other personal information that might reveal your personal identity. You will be allowed to
leave spaces blank and stay in the survey if you do not have access to either television or the
Internet.
Benefits
The possible benefits to you for taking part in this research study are first of all, you might be
made aware of the impact accessible media has on the acquisition of the English language.
Secondly, results from the study may benefit other students in the future that are thinking of
coming to America either to work or study, and the role of the ability to speak English in
acculturation.
Risks
There are no known risks at this time to participation in this study.
Study Costs
Participation in this study will be of no cost to you.
Compensation
You will not be paid for taking part in this study.
Confidentiality
All information collected about you during the course of this study will be kept confidential to
the extent permitted by law. You will not be identified in the research records by a code name or
an identifier. Information that identifies you personally will not be released without your written
permission. Consequently, all consent and questionnaire survey forms will be kept in safe,
confidential environment for up to three years. However, the study sponsor, the Institutional
Review Board (IRB) at Wayne State University, or federal agencies with appropriate regulatory
oversight [e.g., Food and Drug Administration (FDA), Office for Human Research Protections
(OHRP), Office of Civil Rights (OCR), etc.] may review your records.
When the results of this research are published or discussed in conferences, no information will
be included that would reveal your identity.
Voluntary Participation/Withdrawal

67
Taking part in this study is voluntary. You have the right to choose not to take part in this study.
Questions
If you have any questions about this study now or in the future, you may contact Huang Yu Lin
at the following phone number: 586-404-2482. If you have questions or concerns about your
rights as a research participant, the Chair of the Institutional Review Board can be contacted at
(313) 577-1628. If you are unable to contact the research staff, or if you want to talk to someone
other than the research staff, you may also call (313) 577-1628 to ask questions or voice
concerns or complaints.
Consent to Participate in a Research Study
To voluntarily agree to take part in this study, you must sign on the line below. If you choose to
take part in this study you may withdraw at any time. You are not giving up any of your legal
rights by signing this form. Your signature below indicates that you have read, or had read to
you, this entire consent form, including the risks and benefits, and have had all of your questions
answered. You will be given a copy of this consent form.

_______________________________________________
Signature of participant / Legally authorized representative *

_____________
Date

_______________________________________________
Printed name of participant / Legally authorized representative *

_____________
Time

_______________________________________________
Signature of witness**

_____________
Date

_______________________________________________
Printed name of witness**

_____________
Time

_______________________________________________
Signature of person obtaining consent

_____________
Date

_______________________________________________
Printed name of person obtaining consent

_____________
Time
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*Remove LAR reference if you don’t intend to
consent participants that have or may have a LAR.
**Use when participant has had this consent form
read to them (i.e., illiterate, legally blind, translated
into foreign language).

_____________________________________________
Signature of translator

_____________
Date

_______________________________________________
Printed name of translator

_____________
Time

69

APPENDIX: C

主主主主主

主主主
主主主主
(586)404-2842

主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主,主
主主主主主主主主主主主主主主主主主主主.主主主主主主主主主主主主主主.主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主.主主主主主主主主主主主主主主主主主主主主主主主主主主主主,主主主主主主主主主主
主主主主主主主主.主主主主主主主主主主主主主主主.主主主主主主主主主主.主主主主主主主主主主主主主主主.
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主.
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主,主主主主主主主主主主主主主主主主主主主主
主主主主.

主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主12主主主主主主617主主主主主主主主主主主主主主主主主主主主18主19主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主LIKERT SCALE主1-
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5主主主主主主主主主主主主主12主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主10主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主8主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主

主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主

主主主主主主主主主主主主主主主主

主主主主主主主主主主主主主主主主

主主主主主主主主主主主主主主主主

主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
/
主主主主主主主主主主主主主主主主主主主主主主主主主
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主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主586-9352196主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
313-5771628主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主31
3-577-1628主主主主主主主主主主主主

主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主
主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主主

________________________
主主主主主主

________________________
主主主主主主主主主

________________________
**主主主主主主 (主主主)

________________________
**主主主主主主主主主

________________________

____________________
主主

____________________
主主

____________________
主主

____________________
主主

_____________________

72
主主主主主主主主主主

________________________
主主主主主主主主主主主主主

主主

_____________________
主主

**主主主主主主主主主主主主主主主(主主主主主主主主主主主主主主主主主)
________________________
主主主主
________________________
主主主主主主主主

_____________________
主主
_____________________
主主

73

APPENDIX D: QUESTIONNAIRE SURVEY

1. What is your sex? Male□Female□
1.
___ ___

2. What is your religion? Christianity__ Protestant___ Buddhist____ Muslim___ Atheist___
___
___
___
___
___
2.

3. Which area of Taipei do you live in? Taipei County ___ Taipei City__
3.
□
□

4. How old are you? 18 ___ 19 ___ 20 ___ 21 ___
4. 主主主主?
主主 ___ 主主 ___ 主主 ___ 主主主 ___

5. How many years of formal English training or courses completed? 1yr ___ 2yr___ 3yr___ 4yr
___
5. 主主主主主主主主主主主主主主主主主主主? 主主___ 主主___ 主主___ 主主___
Question 6-12 please check the
media type and its relevant hours
consumption
主主主主主主主主主主主主主主主
主
6..I obtain news mostly from
6.

Television
主主

Hours
小

Internet
网络

Hours
小时

74

7.When I want to know about U.S.
news, I use
7.

8.When I want to know about
Chinese-related news, I use
8.主主主主主主主主主主主主主主主主主

9.When I want to know about
fashion trends or general news
(entertainment, health, cooking,
shopping, fashion etc.), I use
9.
(
)
Television
主主

10. When I want to know more
about American people and their
lives, which of the following is most
helpful?
10.

11.When I want to relax and be
entertained, I choose:
11.
12 Do you use any of the following
English media regularly? Please
check that all apply.
7.
(
)
13. Do you use any of the following
Chinese media regularly? Please

Hours
小时

Internet
网络

Hours
小时
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check that all apply.
13.
(
)
14. On an average day, how many
hours do you use the following
English media means to further
your acquisition of the English
language?
(小時)
14.

16. Which of the media means listed is
the one that you are most likely to use
to know about Taiwan?
16.
(
)
17..Please check all that apply to
the media access that is going to
help you the most about learning
American culture
17.
(
)
Questions 18-19
Bicultural Involvement and
Adjustment Scale for ChineseAmerican Youths (BIAS) With 1
being “Not at all” to 5 “being very
much”
主主主主主主主主主主主主主主主主主主
主1主主主5主主主主主主主主主主主主主
主主主主主主

Questions 18-19
How much do you enjoy
主主主主主
18.American T.V. programs
主主主主主主
19. American Internet (chatting
with your American friends, surfing
American websites, E-mailing to

1

2

3

4

5

Not at all

Hardly

Somewhat

Substa
ntial

Very much

1主主主5主主主主主主主主主主主主主主主主主主主
Scale from 1-5; 1 represents the least like to 5 indicates
the most fondness for using English media
1

2

3

4

5
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your American friends).
主主主主主主主主主主主主主主主主主主
Questions 6-17 adapted from Huang,Bao-Huei’s interview questionnaire survey in “Media use in the acculturation
process of Chinese immigrants in Silicon Valley”. (Huang,1993). Questions 18-19BIAS is adapted from
Szapocznik’s Bicultural Involvement and Adjustment Scale for Hispanic-American Youth’s Media Section with
Scale: 1-5; Cronbach’s alpha: .93 (Hispanicism),.89 (Americanism);test-retest (6weeks).50 (H)/.79(A).
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APPENDIX: E
American Council of the Teaching of Foreign Languages Proficiency Self Report Form
(English Version & Chinese Version)
Please check in the checking column that applies to your corresponding level of English
proficiency’s description
Levels (10
Checking
Description of Criterion for Each Qualified Level
Levels)
Column
(十

)

1 Novice
Low
1初學低階

Exhibiting no oral ability to be able to engage in a straight
forward conversation and displays inconsistency in
pronunciations.

2 Novice
Mid
2

Exhibiting oral ability to communicate with limited vocabulary
and displays difficulty in responding to straight forward
questions that are pertaining to the survival questions in the host
society. Minimal response with only few words or phrases to
questions asked.

3 Novice
High
3

Exhibiting oral ability to communicate on a level similar to an
intermediate low except displaying inconsistent performance in
communication. An individual at this level only displays limited
confidence in answering with topics that are straightforward and
structured questions.

4
Intermediate
Low
4

Exhibiting oral ability to communicate in topics that generates
only towards straight answers. Survival topics such as ordering
from a menu and asking for direction as well as shopping for
clothes. Displays difficulties in answering non-straightforward
questions in both social and academic settings.

5
Intermediate
Mid
5

Exhibiting oral ability to communicate in social topics such as
personal needs, family, and interests as well as topics that are
pertaining to everyday tasks for survival in the environment of
the host culture.
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6
Intermediate
High
6

Exhibiting oral ability to communicate in social aspects of every
day topics with ease and confidence but displays inconsistent
performance when engaging in lengthy conversation and
hesitation is evident.

7 Advanced
Low
7

Exhibiting oral ability to communicate fully in non-academic
setting, somewhat limited in formal setting but displays
repetition as strategy in the course of exchange.
對於社交日常生活上的廣泛口語需求已具全方位能力與信心
但還無法進行長篇對話溝通之表達能力及學業上之課題討論

8 Advanced
Mid
8

Exhibiting oral ability to communicate with confidence in
almost every informal occasion with selected formal occasions.
Tendency to use delaying strategy to avoid higher level tasks.

9 Advanced
High

Exhibiting oral ability to communicate with accuracy and
fluency in selected settings; able to provide structured arguments
with precision relevant to the topic but pattern of errors might
appear.

9

10 Advanced
Superior

Exhibiting oral ability to communicate with accuracy and
fluency in all required settings; able to provide structured
arguments with precision pertaining to the topic.
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APPENDIX: F
Descriptive Statistics for Continuous Variables by Item/Question Number (N=209)
Variable
Mean SD
MIN MAX
MED MODE
SK
KT
Hours TV
Q7
4.61 6.39 0.00 35.00
2.00 0.00
1.86 3.69
Q8
1.54 3.28 0.00 20.00
0.00 0.00
2.86 10.01
Q9
3.75 6.25 0.00 34.00
0.00 0.00
1.97 3.77
Q10
5.54 8.35 0.00 30.00
0.75 0.00
1.45 0.86
Q11
1.97 4.24 0.00 24.00
0.00 0.00
3.00 10.11
Q12
3.59 6.37 0.00 30.00
0.00 0.00
1.91 2.84
Q14
2.15 4.51 0.00 48.00
0.00 0.00
5.76 52.08
Q15
5.60 7.00 0.00 36.00
2.50 0.00
1.64 3.12
Q16
1.13 4.44 0.00 56.00
0.00 0.00
9.88 116.39
Q17
4.29 7.35 0.00 84.00
2.00 0.00
6.57 66.86
Q18
3.09 5.34 0.00 56.00
1.00 0.00
5.26 46.51
Hours Internet
Q7
6.17 11.11 0.00 84.00
2.00 0.00
3.77 17.80
Q8
3.74 6.45 0.00 60.00
1.00 0.00
4.42 29.78
Q9
6.16 11.30 0.00 100.00
2.00 0.00
5.03 33.25
Q10
6.07 11.11 0.00 100.00
2.00 0.00
4.48 28.90
Q11
3.63 6.04 0.00 60.00
1.00 0.00
4.89 37.85
Q12
9.03 16.02 0.00 154.00
5.00 0.00
5.10 36.00
Q14
3.39 6.51 0.00 60.00
1.00 0.00
5.38 38.88
Q15
7.56 14.42 0.00 150.00
4.00 0.00
6.54 55.29
Q16
1.86 3.40 0.00 24.00
1.00 0.00
3.48 14.59
Q17
4.30 8.35 0.00 84.00
1.00 0.00
5.63 45.87
Q18
3.72 5.36 0.00 56.00
2.00 0.00
5.15 44.40
See Appendix * for survey content
Note that no Q 13 was contained in the survey

80
REFERENCES

Allen, R., & Hatchett, S. (1986). The media and social reality effects: Self and system
orientations of blacks. Communication Research, 13(1), 97–123.
American Council on the Teaching of Foreign Languages (ACTFL). (1999). ACTFL proficiency
guidelines—Speaking. Yonkers, NY: Author.
Bandura, A. (2002). Selective moral disengagement in the exercise of moral agency. Journal of
Moral Education. 31(2), 101-19.
Beasley, R.,Chuang, Y., & Liao, C. (2008). American music immersion: Influencing
factors and its impact on Taiwanese EFL learners engaged in web-based, multimedia
music study. Journal of Educational Multimedia and Hypermedia, 17(1). 27-42.
Berger, P., & Luckmann , T. (1966). The social construction of reality: A treatise in the
sociology of knowledge. Garden City, NY; Doubleday.
Berry, J. W. (1980). Acculturation as varieties of adaptation. In A. M. Padilla (Ed.),
Acculturation: Theory, models and some new findings (pp. 9-25). Boulder, CO:
Westview Press.
Berry, J. W. (1997). Immigration, acculturation, and adaptation. Applied Psychology: An
International Review, 46 (1), 5–68.
Blattner, G., & Fiori, M. (2009). Facebook in the language classroom: Promises and possibilities.
International Journal of Instructional Technology and Distance Learning, 6(1), 17-28.
Brown, H. D. (1980). The optimal distance model of second language learning. TESOL
Quarterly, 14(2), 157-164.
Brown, H. D. (2007). Principles of language learning and teaching (5th ed.). White Plains, NY:
Longman.

81
Chou, C. (2001). Internet heavy use and addiction among Taiwanese college students: An online
interview study. CyperPsychology & Behavior, 4(5), 573-585.
Chou, C., & Hsiao, M. (2000). Internet addiction, usage, gratification, and pleasure
experience: The Taiwan college students’ case. Computers and Education, 35(1), 65-80.
Clement, R. (1986). Second language proficiency and acculturation: An investigation of the
effects of language status and individual characteristics. Journal of Language and Social
Psychology. 5(4), 271-290. DOI: 10.1177/0261927X8600500403.
Clement, R., Baker, S., Josephson, G., & Noels, K.A. (2005). Media effects on ethnic identity
among linguistic majorities and minorities. Human Communication Research, 31(3), 399422.
Crystal, D. (1997). English as a global language. Cambridge: Cambridge University
Press.
Dao, T. K., Lee, D. & Chang, H. L. (2007). Acculturation level, perceived English fluency,
perceived social support level, and depression among Taiwanese international students.
College Student Journal, 41(2), 287-295.
Díaz-Rico, L. T., & Weed, K. Z. (2006). The cross-cultural, language, and academic
development handbook (3rd ed.). Boston: Allyn and Bacon.
Eaton, S. (2010, August). Using Skype in the second and foreign language classroom. Paper
presented at the Social Media Workshop “Get Your ACTFL Together Online: Standards
Based Language Instruction via Social Media”, Language Acquisition Language Center,
University of San Diego, California, CA. Paper retrieved from
http://www.eatonintl.com/www.eatonintl.com/Resources_files/Using%20Skype%20in%2
0the%20Second%20and%20Foreign%20Language%20Classroom.pdf

82
Espenshade, T. J. & Fu, H. (1997). An analysis of English-language proficiency among U.S.
immigrants. American Sociological Review. 62(2), 288-305.
Federico, A. & Velez, S. (1986).The mass media and ethnic assimilation and pluralism: A review
and research proposal with special focus on Hispanics. Communication Research, 13(1).
71-96. doi: 10.1177/009365028601300105
Flanagin, A., & Metzger, M. (2001). Internet use in the contemporary media environment.
Human Communication Research, 27(1), 153-181
Flege, J. E., Munro, M. J., & MacKay, I. R. A. (1995). Factors affecting strength of perceived
foreign accent in a second language. Journal of the Acoustical Society of America 97:
2540-2551.
Gambino, S. A. (2001). Toward the development of exit criteria for a new comer center:
Investigating the relationship between affective variables and the acquisition of English
as a second language. Retrieved from
http://www.digitalcommons.pace.edu/dissertations/AAI3002143/
Garcia-Vazquez, E. (1995). Acculturation and academics: Effects of acculturation on reading
achievement among Mexican-American students. Bilingual Research Journal, 19(2),
305-315.
Gardner, R.C. (1979). Social psychological aspects of second language acquisition. In H. Giles
and R. St. Clair (eds.), Language and social psychology. Oxford: Basil Blackwell, 193–
220.
Gerbner, G., & Gross, L. (1976). Living with television: The violence profile. Journal of
Communication, 26(2), 172-199.

83
Gerbner, G., Gross, L., Morgan, M., & Signorielli, N. (1986). Living with television: The
dynamics of the cultivation process. In J. Bryant & D. Zillman (Eds.), Perspectives on
media effects (pp. 17–40). Hilldale, NJ: Lawrence Erlbaum Associates.
Graham, C. R. & Brown, C. (1996). The effects of acculturation on second language proficiency
in a community with a two-way bilingual program. The Bilingual Research Journal.
20(2), 235-260.
Grant, L.,& Rong, X. I., (1999). Gender, immigrant generation, ethnicity and the schooling
progress of youth. Journal of Research and Development in Education, 33(1), 15-26.
Graves, T.D. (1967). Acculturation, access, alcohol in a tri-ethnic community. American
Anthropologist, 69(3), 721-746.
Gerbner, G., & Gross, L. (1976). Living with television: The violence profile. Journal of
Communication, 26(2), 172-199.
Herron, C., Dubreil, S., Corrie, C., and Cole, S. (2002). A classroom investigation: Can video
improve intermediate-level French language students’ ability to learn about a foreign
culture? The Modern Language Journal, 86(1), 36-53.
Huang, B. H. (1993). Media use in the acculturation process of Chinese immigrants in Silicon
Valley (Master Thesis). Retrieved from San Jose University’s ScholarWorks. Paper 684.
Hu, S., and Kuh, G. D. (2001). Computing experience and good practices in undergraduate
education: Does the degree of campus “wiredness” matter? Education Policy Analysis
Archives, 9(49), Retrieved Oct. 12, 2009, from http://epaa.asu.edu/epaa/v9n49.html.
Itakura, H. (2004). Changing cultural stereotypes through e-mail assisted foreign
language learning. System 32, 37-51.

84
Jiang, M., Green, R. J., Henley, T. B. & Masten, W. G. (2009). Acculturation in relation to the
acquisition of a second language. Journal of Multilingual and Multicultural
Development. 30(6), 481-492.
Junco, R., & Mastrodicasa, J. (2007). Connecting to the net. Generation: What higher education
professionals need to know about today’s students. Washington, D.C.: National
Association of Student Personnel Administrators.
Kabilan, M. K., Ahmad, N., & Abidin, J. Z. (2010). Facebook: An online environment for
learning of English in institutions of higher education? Internet and Higher Education,
13(4), 179-187.
Kang, J, & Kim, Y. K. (1998). Ethnicity and acculturation: Influences on Asian American
consumers’ purchase decision making for social clothes. Family and Consumer Science
Research Journal. 27(1), 91-117.
Kang, J. Y. (2005). Written narratives as an index of L2 competence in Korean EFL. Journal of
Second Language Writing 14(4), 259-279.
Kang, S. M. (2006). Measurement of acculturation, scale formats, and language competence:
Their implications for adjustment. Retrieved June 18, 2010, from
Website:http://www.csun.edu/~skang/publication/Kang%20JCCP%202006.pdfFamilyan
d Consumer Sciences Research Journal, 27(1), 91-117.
Katz, E., Haas, H., & Gurevitch, M. (1973). On the use of mass media for important things.
American Sociological Review. 38(2), 164-181.
Keeffe, S. E.,& Padilla, A. M. (1987). Chicago ethnicity. Albuquerque: University of New
Mexico Press.

85
Kim, Y.Y.(1977). Communication patterns of foreign immigrants in the process of acculturation.
Human Communication Research, 4(1), 66-77.
Kim, M. J. (2010). Acculturation motives and use of the internet among Chinese and Korean
international students in the U.S. A Thesis submitted to the School of Communication
Florida State University.
Kim, Y. Y. ( 1976). A causal model of communications patterns of foreign immigration in the
process of acculturation. Paper presented at the Annual Meeting of the Speech
Communication Association, San Francisco.
Kim, Y.Y. (1977). Communication patterns of foreign immigrants in the process of
acculturation. Human Communication Research, 4 (1), 66-77.
Kim Y. Y. (1979). Mass media and acculturation: Toward development of an interactive
theory. Paper presented at the Annual Meeting of the Eastern Communication
Association, Philadelphia, PA. Abstract retrieved from
http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtS
earch_SearchValue_0=ED172306&ERICExtSearch_SearchType_0=no&accno=ED1723
06
Kim, Y. Y. (1992, May). Development of intercultural identity. Paper presented at the annual
conference of the International Communication Association, Miami, FL.
Kumar, N., Trofimovich, P., & Gatbonton, E, (2008). Investigating heritage language and culture
links: an Indo-Canadian Hindu perspective. Journal of Multilingual and Multicultural
Development, 29, 49-65.
Lakey, N. P. (2003). Acculturation: A review of the literature. Intercultural Communication
Studies. 7 (2), 103-113.

86
Lan, Q. (2007). Immigrant perceptions of advertising amid acculturation levels, stress,and
motivation. (Unpublished master’s thesis).University of Massachusetts, Amherst, MA.
Lasswell, H. D. (1948). The structure and function of communication in society. In L. Bryson
(Ed.), The communication of ideas (pp. 37-51). New York: Harper & Brothers.
Lee, A., and DeVaney, S. (2007). Acculturation experiences of Taiwanese students during
exchanges in the United States. Journal of Family and Consumer Sciences. 99 (4), 56-61.
Lee, I. (2006). Mass media usage pattern and acculturation processed of Koreans living in
Kentucky. Global Media Journal 4(7). Retrieved from http://
http://lass.calumet.purdue.edu/cca/gmj/index.htm
Lee, S. K., Sobal, J., Frongillo, E. A., (2003). Comparison of models of acculturation : The case
of Korean Americans. Journal of Cross-Cultural Psychology. 34(3), 282-296.
Lee, W. N., & Tse, D. K. (1994). Changing Media Consumption in a New Home:
Acculturation Patterns Among Hong Kong Immigrants to Canada. Journal of
Advertising, 23(1), 57-69.
Lin, M. (1994). English learning: An analysis of Chinese students’ problems in pronunciation.
Kingsville: Texas A&M University-Kingsville Research Report.
Lo, Y. H. (2000) Exploring gender issue across cultures: A literature based whole language
approach. National Penghu Institute of Technology, Taiwan.
Marshall, M. (1996). Sampling for quantitative research Family Practice, 13(6), 522-525
McDonald J. (2008). Measuring personality constructs: The advantages and
disadvantages of self-reports, informant reports and behavioral assessments
Nonprobability Sampling. Retrieved from
http://www.socialresearchmethods.net/kb/sampnon.php.

87
McDonnell, L. M., & Hill, P. T. (1993). Newcomers in American schools: Meeting the
educational needs of immigrant youth. Santa Monica, CA: Rand.
Melkote, S. R., & Liu, D.J. (2000). The role of internet in forging a pluralistic integration : A
study of Chinese intellectuals in the United States. International Communication Gazette,
62(6), 495-504. doi:10.1177/0016549200062006003.
Miller, M. (2007). A bilinear multidimensional measurement model of Asian American
acculturation and enculturation: Implications for counseling interventions. Journal of
Counseling Psychology, 54(2), 118-131. doi: 10.1037/0022-0167.54.2.118
Moon, S. and Park, C. (2007). Media effects on acculturation and biculturalism: A case study
of Korean immigrants in Los Angeles' Korea town. Mass Communication and Society,
10(3), 319 – 343.
Norton-Pierce, B. & Toohey, K. (2001). Changing perspectives on good language learners.
TESOL Quarterly, 35(2), 307-322.
Nagata, K. (1969). A statistical approach to the study of acculturation of an ethnic group based
on communication oriented variables. The case of Japanese Americans in Chicago
(Doctoral dissertation, University of Illinois at Urbana-Champaign). Dissertation
Abstracts International, 31, 491B.
Nunan,D, (2003). The impact of English as a global language on educational policies and
practices in the Asia-Pacific region. TESOL Quarterly, 37(4), 589-613.
Macintyre, P. D. & Charos, C. (1996). Personality, attitudes, and affect as predictors of second
language acquisition. Journal of Language and Social Psychology, 15(1), 3-26.
doi:10.1177/0261927X960151001

88
O’Sullivan, E., Rassel, G. R., & Berner, M. (2003). Research methods for public administrators
(4th Edition). New York: Addison Wesley Longman Inc.,
Payne , R. K. (2003). A framework for understanding poverty. Highlands, TX: aha! Process, Inc.
Peterson, E. & Coltrane, B. (2003). Culture in second language teaching. Cal Digest. Retrieved
from http://www.cal.org.
Peterson, T., Jensen, J. W., & Rivers, W. L. (1965). The mass media and modern society. New
York: Holt, Rinehart and Winston.
Potter, W., & Chang, I. (1990). Television exposure measures and the cultivation
hypothesis. Journal of Broadcasting & Electronic Media, 34(3), 313-333.
Quan-Hasse, A., & Young, A. L. (2010). Uses and gratifications of social media: A comparison
of Facebook and instant messaging. Bulletin of Science, Technology & Society. 30(5),
350-361.
Redfield, R., Linton, R.,& Herskovits, M. K. (1936). Memorandum for the study of
acculturation. American Anthropologist, 38(1), 149–152. Retrieved from
http://www.anthrosource.net/Issues.aspx?issn=0002-7294
Reece, D., & Palmgreen P. (2000). Coming to America: Need for acculturation and media use
motives among Indian sojourners in the U.S. International Journal of Intercultural
Relations. 24(6), 807-824. doi:10.1016/S0147-1767(00)00033-X
Richmond, A. H. (1967). Post-war immigrants in Canada. Toronto, On: University of Toronto
Press.
Rubin, J. (1975). What the ‘good learner' can teach us. TESOL Quarterly 9(1). 41-51.

89
Rubin, J. (1984). “Planning for Language Change in the United States: The Case of Monolingual
Spanish Speakers.” In Kramarae, C., Schulz, M., & O’Barr, W.M., Language and Power.
Beverly Hills: Sage Publications.
Ryu, J. S. ( 1977). Some characteristics of Korean immigrants in the Los Angeles area:
Initial perceptions and mass media perceptions. Paper presented to the International
Communication Association; Chicago, IL.
Schumann, J. H. (1986). Research on the acculturation model for second language acquisition.
Journal of Multilingual and Multicultural Development 7(5), 379-392. doi:
10.1080/01434632.1986.9994254
Schumann, J. H. (1990). Extending the scope of the acculturation/pidginization model to include
cognition. TESOL Quarterly 24(4), 667-684.
Singhal, M. (1997). The internet and foreign language education: Benefits and challenges. The
Internet TESL Journal 3(6), Retrieved September 20, 2010 from
http://iteslj.org/Articles/Singhal-Internet.html
Singhal, A., Cody, M., Rogers, E., & Sabido, M. (Eds.). (2004). Entertainment education and
social change. History, research and practice. Mahwah, NJ: Lawrence Erlbaum
Associates
Singhal, A., & Rogers, E. M. (2002). A theoretical agenda for entertainment-education.
Communication Theory, 12(2), 117–135. Doi: 10.1111/j.1468-2885.2002.tb00262.x
Slater, M. D. (2002). Entertainment education and the persuasive impact of narratives. In T.
Brock, J. J. Strange, & M. C. Green (Eds.), Narrative impact: Social and cognitive
foundations (pp. 157–182). Retrieved from Google Book Database.

90
Stauble, A. M. (1981). A comparative study of a Spanish-English and Japanese-English second
language continuum: Verb phrase morphology. Unpublished doctoral dissertation.
UCLA Applied Linguistics Program.
Sodowsky, G. R., & Plake, B. (1992). A study of acculturation differences among international
people and suggestions for sensitivity to within-group differences. Journal of
Counseling and Development, 71, 53-59.
Sokol, S. & Sisler, V. (2010). Socializing on the Internet: Case study of Internet use among
university students in the United Arab Emirates. Global Media Journal, 9(16).
Szapocznik, J., Kurtines, W.M., & Fernandez, Tatjana. (1980). Bicultural involvement and
adjustment in Hispanic-American Youths. International Journal of Intercultural
Relations. 4(3), 353-365.
Tan, A.S. (1998). The influence of television use and parental communication on educational
aspirations of Hispanic children. Paper presented at the Minorities and Communication
Division of the Association for Education, Baltimore.
Tang, R. (2006). Helping students to see "genres" as more than "text types". The Internet TESL
Journal, 7(8), [Available on-line at URL http://iteslj.org/Techniques/Tang-Genres/]
Unger, J. B., Gallaher, P., Shakib, S., Ritt-Olsen, A. (2002). The AHIMSA Acculturation
Scale: A new measure of acculturation for adolescents in a multicultural society.
The Journal of Early Adolescence. 22(3), 225-251, doi:10.1177/02731602022003001
Vorderer, P. C., Klimmt, C., & Ritterfeld, U. (2004). Enjoyment: At the heart of media
entertainment. Communication Theory, 14(4), 388-408.
Walker, D. (1999). The media’s role in immigrant adaptation: How first-year Haitians in
Miami use the media. Journalism & Communication Monographs, 1, 157-196.

91
Wang, Y. (2006). Internet use among chinese students and its implication for crosscultural adaptation. (Unpublished doctoral dissertation). Kent State University,
Kent, Ohio.
Wang, Y. & Sun, S. (2009). Examining Chinese student’s Internet use and cross-cultural
adaptation: Does loneliness speak much? Asian Journal of Communication. 19(1), 80-89.
Weyers J. ( 1997). Telenovelas as a tool for teaching. Journal of Language Learning
Technolgies, 30(3), 15-26.
Won, D. & Myong, J. (1988). Television viewing and acculturation of Korean immigrants.
Amerasia Journal, 14(1), 79-92.
Woo, H. & Dominick, J. (2001). Daytime television talk shows and the cultivation
effect among U.S. and international students. Journal of Broadcasting and Electronic
Media, Fall, 2001.
Wright, C. (1986). Mass communication: A sociological perspective. New York: Random House.
Yang, C., Wu, H., Zhu, M., & Southwell, B. G. (2004). Tuning in to fit in?
Acculturation and media use among Chinese students in the United States. Asian Journal
of Communication, 14(1), 81-94.
Ye, J. (2005). Acculturative stress and use of the Internet among East Asian international
students in the United States. CyberPsychology and Behavior, 8(2), 154-161.
Ying, Y. (2009). Strengthening intergenerational/intercultural ties in immigrant families (SITIF):
A parenting intervention to bridge the Chinese American intergenerational acculturation
gap. In N. Trinh, Y. C. Rho, K. M. Sanders, & F. G. Lu (Eds.), Handbook of mental
health in Asian Americans: Families, acculturation, and resilience (pp. 45-64) Totowa,
NJ: Humana Press.

92
Young, M. Y., & Gardner, R. C. (1990). Modes of acculturation and second language
proficiency. Canadian Journal of Behavioral Science, 22, 59-71.
Yu, A., Tian, S., Vogel, D. & Kwok, R. (2010). Can learning be virtually boosted? An
investigation of online social networking impacts. Computers and Learning. 5(4), 14941503.
Zohoori A. (1988). A cross-cultural analysis of children's television use. Journal of
Broadcasting & Electronic Media, 32(1), 105-113.

93
ABSTRACT
IMPACTS OF ORAL LANGUAGE PROFICIENCY, TELEVISION AND INTERNET
ON ACCULTURATION OF TAIWANESE COLLEGE STUDENTS
by
TONY HUANG-YU LIN
August 2013
Advisor: Dr. Marc H. Rosa
Major: Curriculum and Instruction: (English as a Second Language (ESL))
Degree: Doctor of Philosophy
The majority of recent cross-cultural research with regard to the media’s impact on
acculturation has been aimed at Chinese immigrants’ acculturation by the media in the United
States with relatively little attention to Taiwanese college students’ state of change in
acculturation by various media sources while acquiring English as a second language. There are
significant numbers of studies on assimilation to the host culture by both the ethnic and host
media; however, there is a paucity of literature based on the one-dimensional media impact on a
particular demographic group which can be easily traced to various types of media affecting
acculturation. This study investigates the possibility of the existence of the relationship between
oral language proficiency, television media, and the Internet with respect to degree of
acculturation on Taiwanese college-aged students from four colleges in Taipei, Taiwan. The
study starts with an initial literature review on the causes of media’s impact on English language
acquisition and acculturation. Television and the Internet are used as independent variables to
predict the degree of acculturation. A total of two hundred and ten participants were college-aged
students whose native language is Mandarin. The study incorporates both qualitative and
quantitative research methods to elicit data and quantify on the survey’s feedback. A pre-
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designed questionnaire survey consisting of twenty-nine questions were handed out to 210
students randomly to elicit required responses. Hierarchical linear multiple regression analysis
will be deployed to confirm the variables that have the most impact on acculturation. All
participants demonstrated significant changes on acculturation as a result of their great interest
and substantial time spent on the English media. Different results between the groups using
demographic variables (religion, areas of residence, and gender) were entered to triangulate data.
An arousing result was revealed when variables were added in multiple regression equations to
anticipate types of media significantly affecting degree of acculturation.
Furthermore, both TV and Internet represents effective variables in predicting degree of
acculturation. Nevertheless, replication studies with different moderation variables such as
religious beliefs and genders might be needed to validate this outcome. The paper concludes with
possible implications for needed changes in current mal-practices and recommendations for
future research that is required addressing the pertaining issues. Suggestions for further studies
that would better accommodate these problems in a way that would assist foreign language
educators in better understandings and appreciation for English language learners in Taiwan will
be revealed.
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